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Abstract. This quantitative investigation examined the impact of reading proficiency and
engagement on the academic performance and pedagogical preparedness of 248 intentionally
selected pre-service teachers from a private institution of higher education (142 females, 106 males;
mean age 22.4 years). Employing structured questionnaires, the research evaluated five main
objectives. The study addresses a critical gap in understanding how literacy skills influence teacher
readiness. Specifically, the findings indicated a range of reading proficiency, with 35.9% categorized
as proficient and 18.1% as advanced; conversely, a substantial 46% were classified within the below
basic or basic categories (mean score: 67.5). These results underscore the uneven literacy foundation
among pre-service teachers. Furthermore, reading engagement was predominantly moderate to
high (45.2% moderate, 33.8% high), though 21% indicated low levels of engagement. High
engagement levels were positively associated with proactive learning behaviors. Moving to strategic
utilization, predominant strategies utilized included annotating (79.0%) and summarizing (69.4%),
but higher-order strategies such as self-questioning (39.1%) were notably underutilized. Limited use
of advanced strategies suggests the need for focused metacognitive training. Subsequently, a
moderate-to-strong positive correlation was established between reading proficiency and academic
achievement (r = 0.58, p < 0.001). The correlation highlights reading proficiency as a foundational
determinant of learning outcomes. Significantly, both reading proficiency (3=0.52, p<0.001) and
engagement (3=0.24, p<0.001) were found to be significant predictors of pedagogical readiness,
collectively accounting for 49% of the variance (Adjusted R? = 0.48). This finding emphasizes the
predictive power of literacy and engagement on teaching preparedness. In conclusion, the research
demonstrates that strong reading abilities and sustained engagement are vital for the academic
success and teaching preparedness of future teachers. Integrating literacy development into teacher
education is therefore imperative. Therefore, it is advised that teacher education programs
incorporate explicit and targeted reading development strategies, including workshops and
advanced metacognitive strategy training, to enhance both proficiency and engagement among pre-
service teachers. Future research should explore the longitudinal impacts of enhanced reading
interventions on teaching efficacy. Overall, the study contributes evidence-based recommendations
for curriculum designers and policymakers in higher education.

Keywords: academic achievement, higher education, pedagogical readiness, pre-service teachers,
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1. INTRODUCTION

The proficiency in reading and the level of engagement in reading activities are integral factors that
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significantly influence the academic achievements and pedagogical preparedness of prospective teachers
(Alqurashi, 2024). Within the realm of higher education, and particularly in the context of teacher
training programs, the capacity for critical reading and sustained interaction with scholarly texts is
essential for the comprehensive development of both disciplinary knowledge and instructional
competencies (Putayeva, 2025). Nonetheless, notwithstanding the pronounced focus on literacy within
teacher preparation curricula, discrepancies in reading practices, proficiency levels, and their consequent
effects on academic and professional preparedness remain inadequately investigated. Consequently, this
research endeavor aims to address this deficiency by quantitatively examining the extent to which
reading proficiency and engagement in reading activities affect academic success and pedagogical
readiness among pre-service teachers.

Rwandan private higher education institutions operate alongside public universities to meet
growing demand for qualified teachers. These private universities often enroll students with diverse
academic backgrounds, making it crucial to study how reading proficiency and engagement affect their
professional preparation. To fulfill this aim, systematically structured questionnaires were distributed to
a cohort of 248 pre-service teachers who were purposely selected from a private institution of higher
education. The investigation scrutinized critical dimensions, including demographic attributes, levels of
reading proficiency, frequency and intensity of reading engagement, preferred reading methodologies,
and the interrelations of these variables with academic performance and pedagogical preparedness.
Through the application of statistical analysis on the gathered responses, this study presents empirically
grounded insights into the manner in which reading behaviors and competencies influence the
developmental trajectories of pre-service teachers, thereby providing significant implications for the
design of curricula and instructional support within teacher education programs.

2. THEORETICAL BACKGROUND

The fundamental significance of reading proficiency within the realm of higher education,
particularly for individuals preparing to become teachers, has emerged as a recurrent theme in scholarly
discourse (Clarke, 2025). Empirical investigations have consistently illuminated enduring obstacles in
academic literacy among prospective teachers, particularly in environments where the medium of
instruction does not align with their primary language (Nahiyan et al., 2025). In contrast, educational
systems endowed with greater resources, such as those scrutinized by (Gundary & Gusparia, 2025),
frequently report a higher incidence of advanced reading capabilities; however, a global consensus
underscores the imperative of strong reading skills for engaging in higher-order academic pursuits.
Notwithstanding these acknowledged challenges, scholarly inquiry persists in examining the disparate
levels of reading proficiency among future teachers, accentuating the necessity for strategic
interventions aimed at enhancing foundational literacy and mitigating disparities influenced by prior
educational experiences and linguistic backgrounds (Ghimire & Mokhtari, 2025). Despite the growing
number of private higher education institutions in Rwanda, research on academic literacy and
engagement in these contexts is scarce. This study addresses this gap, providing insights specific to
private teacher training programs that often differ from public institutions in resources, student
preparedness, and language support.

Beyond mere competence, the extent and regularity of reading engagement play a pivotal role in
shaping academic advancement. Prior investigations have frequently indicated a generally low level of
academic reading engagement among university students, often attributed to factors such as digital
distractions and ineffective time management (Luo et al., 2025). Nevertheless, the specific exigencies of
teacher training programs may cultivate a divergent pattern, with pre-service educators potentially
acknowledging the indispensable role of sustained reading in their professional development (Rahman
& Rahmat, 2025). Despite this potential recognition, a segment of teacher candidates may still exhibit a
deficiency in the intrinsic motivation necessary for profound comprehension and critical analysis, as
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elucidated by Ounissi et al. (2025), thus indicating persistent barriers to raising sustained reading
involvement.

The implementation of effective reading strategies constitutes another vital element of successful
academic navigation. Research consistently demonstrates that active reading strategies, including
annotating, note-taking, and summarizing, are exceptionally beneficial for comprehension and retention
(Utama & Ilma, 2025). The employment of visual emphasis through highlighting and underlining is also
acknowledged as a valid technique for filtering and retaining essential content (Wicaksono et al., 2025).
Conversely, investigations concerning expert readers, such as those conducted by Panigrahi et al. (2025),
underscore the consistent application of higher-order metacognitive strategies, including self-
monitoring, questioning, and concept mapping. A notable discrepancy in the utilization of these
cognitively demanding strategies by students, in contrast to expert readers, reveals a potential deficiency
in explicit pedagogical instruction within educational programs.

The complex interplay between reading skills, academic achievement, and professional
preparedness has been a central focus across diverse academic fields. Proficient readers are universally
found to exhibit superior academic outcomes attributable to their capacity to comprehend, analyze, and
synthesize intricate information (Luo et al., 2025; Liu & Saad, 2025). While the direct correlation between
reading and academic success is firmly established, contemporary literature extends this understanding
to specific professional domains, particularly teacher education. Researchers such as Saeed (2025) and
Liu (2025) advocated for the incorporation of literacy-driven teacher training, positing that reading
proficiency. Engagement is integral to pedagogical development, content mastery, critical thinking, and
instructional preparedness (Oktam et al., 2025).

Existing literature establishes the global importance of knowledge and the involvement of reading,
and determines general reading strategies among students. It also emphasizes the relationship between
reading skills and academic achievement, extending to teaching ability. However, there are gaps
recently provided by quantitative measures of these aspects in the specific context of Rwandan private
higher education facilities. Furthermore, only a few studies allowed for understanding. Integration of
double measures including reads (time and text), or empirically empirically links both the qualifications
and involvement of reading as direct predictors of educational preparation, not just as a general
outcome or academic indication.

3. RESEARCH OBJECTIVE, METHODOLOGY AND DATA

The study pursues to address the following research objectives;

1. To assess the reading proficiency levels among pre-service teachers in higher education.

2. To determine the frequency and extent of reading engagement among pre-service teachers.

3. To examine common reading practices and strategies used by pre-service teachers.

4. To analyze the relationship between reading proficiency and academic achievement among pre-
service teachers.

5. To investigate the influence of reading proficiency and engagement on pre-service teachers’
pedagogical readiness.

This study used the concept of quantitative correlational design research to study the impact of
teachers' knowledge of school outcomes and reading and involvement on educational preparation. A
quantitative approach was chosen to provide measurable and generalizable findings relevant to
Rwandan private higher education institutions, where systematic data on literacy and teacher
preparedness remain limited. A total of 248 pre-service teachers were intentionally selected from private
higher education institutions in Rwanda. Participants were 19-28 years of age (M = 22.4, SD = 2.1),
consisting of 142 women (57.3%) and 106 men (42.7%). The sample included students who received
various levels of training. 56.0% were in their third year, 27.4% in their second year, and 16.6% in their
first year. Private institutions in Rwanda often admit students with different prior schooling
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experiences, making purposive sampling suitable to capture a wide range of reading abilities and
engagement levels. This target sample aimed to include participants who are actively involved in
teacher training programs in order to provide appropriate ideas about reading behavior and academic
outcomes.

Data were collected using a structured questionnaire that included validated measures to assess
reading ability, including reading, school outcomes, and educational preparation. Reading innateness
was measured using standardized tests to understand reads using estimates ranging from 0 to 100. The
appeal of readings was captured using the range of readings, including the respect for frequency self-
esteem and the number of texts performed per month, including weekly times dedicated to academic
reading. Additionally, the questioner included items associated with traditional reading methods and
strategies used by participants.

The survey was introduced in paper form during the classes provided to ensure a controlled
environment and maximize the frequency of responses. This instrument was adapted to reflect the
context of Rwandan private higher education, including culturally and linguistically relevant materials.
Participants were informed that their study objectives and informed consent had been obtained prior to
data collection. Participant confidentiality and anonymity were strictly maintained throughout the
process. Data collection continued for two weeks to adapt to a variety of academic schedules. Special
attention was given to the private higher education setting, ensuring that instruments were
understandable for students with varying literacy backgrounds.

Quantitative data were analyzed using IBM SPSS statistical software. Analysis focused on how these
variables interact within the unique context of private teacher training programs in Rwanda. Descriptive
statistics including frequencies, percentages, means, and standard deviations were used to summarise
demographic information, read levels, read models, and general reading strategies. The pier correlation
coefficient was used to study the relationship between read knowledge indicators and school outcomes
measured using average related GPAs. Finally, multiple regression analyses were performed to assess
the predictive effects of reading possession and participation in reading on educational preparation, but
the model corresponded to R?, and adjusted F statistics. Statistical significance was determined at p <
0.05.

4. RESULTS AND DISCUSSION

Demographic information.

In essence, a total of 248 teachers from private higher education facilities quickly participated in this
quantitative study using a structured questionnaire. Specifically, participants were intentionally
selected, including 142 women (57.3%) and 106 men (42.7%). In addition, most were in the third year of
the study (56.0%), followed by second year (27.4%) and first-year students (16.6%). Moreover,
participants” ages vary from 19 to 28 years with a mean age of 22.4 years (SD = 2.1), reflecting a relatively
young cohort engaged in training programs for teachers.

Objective 1: To assess the reading proficiency levels among pre-service teachers in
higher education.

Tab. 1
Reading Proficiency Levels among Pre-Service Teachers
Score Mean Score
Proficiency Level N %
Range (SD)
Below Basic 0-49 36 14.5% 42.3 (4.1)
Basic 50-64 78 31.5% 57.8 (3.9)
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Score Mean Score
Proficiency Level N %

Range (SD)
Proficient 65-79 89 35.9% 71.2 (4.5)
Advanced 80-100 45 18.1% 85.6 (3.2)
Total — 248 100% 67.5 (12.8)

The results of this study show a moderately positive distribution of reading proficiency between
teachers prior to service launch, with most (35.9%) being experimental and bottom (18.1%) reaching
advanced levels. To begin with, it should be noted that 46% of participants fall into the following basic
and major categories, indicating the majority of teachers who may not have the key reading skills
required for higher levels of academic participation. The mean score was 67.5. In this regard, this
distribution reflects the variability in students’” previous educational experiences, particularly common
in private institutions where admission standards and prior schooling differ widely. Moreover, these
results are in part in agreement with previous studies such as Nahiyan et al. (2025), which highlighted
persistent issues of academic literacy among teachers in Sub-Saharan Africa, especially in contexts
where English is not a native language. However, compared to studies conducted in more resource
education systems such as (Gundary & Gusparia, 2025), the lower share of the study's senior readers
highlights structural differences in the development of basic measures prior to education. Interestingly,
the presence of 54% of students in experimental or advanced categories reflects promising potential, but
also highlights the need for targeted interventions to strengthen basic reading support and reduce
existing gaps. Consistent with this, the distribution repeats the results of (Ghimire & Mokhtari, 2025),
who observed that many pre-service teachers exhibit moderate comprehension skills, yet few
demonstrate the deep critical reading abilities that underpin effective educational practice.

Taken together, this study makes a new contribution to this conversation and provides a structural
and quantitative rupture of qualification levels in the context of private higher education in Rwanda.
Furthermore, a mean score of 67.5 (SD = 12.8) implies the variability in reading capacity that can be
formed by differences in previous learning, language experience, and influence of academic texts.
Consequently, these results support the argument that educational education programs should integrate
intentional mechanisms to support program reading, particularly for those who fall below experimental
thresholds. For example, the development of interventions such as reading seminars, building academic
literacy modules, or individual support programs can play a critical role in increasing basic literacy.
Therefore, institutions can not only consider current gaps, but also contribute to long-term
improvements in education quality. Therefore, this study confirms and extends previous research on
reading comprehension problems among teachers and provides localized data that can inform planners
and politicians of their research programmes to improve the quality of education for local education.

Objective 2: To determine the frequency and extent of reading engagement among pre-service
teachers.

Tab. 2
Frequency and Extent of Reading Engagement
Engagement Hours/Week Texts Completed/Month n %
Category (Mean * SD) (Mean * SD)
Low Engagement 0-3 hrs (1.8 £ 0.9) 0-1 (0.6 +£0.5) 52 21.0%
Moderate 4-7hrs (5.4+1.1) 2-3(25+0.7) 112 | 45.2%
Engagement
High Engagement >8hrs (9.2+1.7) >4 (4.8+1.2) 84 33.8%
Total 58+34 29+1.6 248 | 100%
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The results of this study show that most teachers took part in reading at moderate to high levels
before the start of maintenance, with 45.2% of reading readings reading for 4 to 7 hours per week and
33.8% reading for more than 8 hours. These results indicate that at least three of the participants engaged
in regular academic reading, which suggests institutions can build on this momentum to promote a
strong reading culture. However, engagement patterns reflect the challenges in raising sustained
academic reading habits in private institutions, where extracurricular and part-time work obligations
often compete with study time. In comparison, previous studies such as Luo et al. (2025) revealed lower
participation due to digital distractions and poor time management, whereas this study shows a
relatively high level of consistent engagement among future teachers. This contrast clearly illustrates
changes in reading behavior among teachers who recognize the importance of consistent reading for
academic and professional development due to training program requirements. Nonetheless, it should
be noted that 21.0% of participants fall into the low participation category, reading less than 3 hours a
week and finishing fewer than 2 texts per month. In line with this, this subgroup reflects the findings of
other studies, such as Ounissi (2025), highlighting that some candidates for specific teachers' internal
motivations and critical analysis to read could potentially affect class preparation. More importantly,
low involvement among a portion of pre-service teachers can be linked to factors such as weak academic
foundations from previous stages, limited access to stimulating reading materials, or insufficient
institutional support. Taken together, these results support the arguments in favour of targeted
interventions in educational education programs, particularly for students seeking to maintain constant
participation in reading. Notably, this study introduces new empirical data to the literature by
quantifying not only the frequency of interactions but also the amount of teacher text consumption
measured as text performed monthly. As a result, this dual index provides greater insight than previous
research that focused solely on reading time, thereby offering a clearer picture of the actual reading
workload students undertake. Furthermore, the findings highlight the potential for institutions to
improve reading engagement by integrating structured reading calendars, peer-guided discussions, and
reflective coursework practices. These ideas broaden existing knowledge, offer actionable
recommendations for improving literacy within teacher education, and contribute to developing more
capable and well-prepared educators.

Objective 3: To examine common reading practices and strategies used by pre-service teachers.

Tab. 3
Common Reading Practices and Strategies
Reading Strategy Endorsed (n) S:/:n(;fle
Annotating / Note-taking 196 79.0%
Summarizing Sections in Own Words 172 69.4%
Using Highlighting / Underlining 158 63.7%
Discussing with Peers / Study Groups 134 54.0%
Reflective Journaling after Reading 121 48.8%
Previewing (skim titles, abstracts) 118 47.6%
Self-Questioning (asking why/how) 97 39.1%
Mapping / Concept-mapping 85 34.3%

Results show that the most commonly used reading strategies among pre-collection teachers were
annotated or removed from tickets (79.0%), and removed in their own words from the total (69.4%) and
from key point assignment/highlights (63.7%). In other words, these findings reveal an underutilization
of higher-order strategies highlights an area for intervention in private Rwandan teacher education
programs. As a result, these outcomes imply a strong preference for surface-level reading strategies that
support basic comprehension and information retention. Consistent with this view, the conclusions of
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(Utama & Ilma, 2025), highlighted the value of metacognitive reading strategies to stimulate deeper
understanding. Taken together, commentary and overall preferences indicate that pre-service teachers
engage with texts superficially rather than interactively, which is a necessary practice for developing
strong literacy skills. Moreover, reliance on highlighting and underlining confirms previous findings
(Wicaksono et al., 2025).

Nevertheless, the moderately low strategies such as reflex journalization (48.8%), self-respect (39.1%)
and concept mapping (34.3%) indicate gaps in thinking use and application of meaning. In comparison,
Panigrahi et al. (2025) found that expert readers consistently engage in monitoring and questioning
techniques. Therefore, this study suggests that many pre-service teachers do not fully utilize reflective
and strategic comprehension practices. This contrast clearly indicates that, in the context of teacher
education programs, explicit training in metacognitive strategies is urgently needed. Furthermore, the
limited use of concept mapping may reflect a lack of exposure to or training in visual organizers, which
support the integration of complex academic content.

Overall, these results contribute new insights to the existing literature and emphasize that although
basic reading strategies are widely used, more cognitively demanding strategies among pre-service
teachers remain underutilized. This is particularly significant because teacher education programs have
the responsibility to cultivate advanced reading practices that future teachers are expected to model and
teach. To address this gap, teacher preparation programs should integrate targeted instruction in
reflective and metacognitive reading strategies. By doing so, institutions can not only strengthen pre-
service teachers’ personal literacy skills, but also enhance their pedagogical readiness to support deeper
reading comprehension in future classrooms.

Objective 4: To analyze the relationship between reading proficiency and academic achievement
among pre-service teachers.

Tab. 4
Reading Proficiency and Academic Achievement
Statistic Value
Mean GPA (SD) 3.21 (0.42)
Pearson’s r (reading score vs. GPA) 0.58**
p-value <0.001

The study's findings show a reasonably strong and statistically significant positive association (r =
0.58, p < 0.001) between pre-service teachers' academic achievement as shown by their Grade Point
Average (GPA) and their reading competence. More specifically, this suggests that improved academic
achievement is linked to higher reading proficiency levels. These results are in line with previous study
by Luo et al. (2025), which highlighted that adept readers typically exhibit better academic achievements
because of their capacity to successfully understand, evaluate, and synthesize difficult academic content.
Reading competency is not only essential for literacy but also for academic achievement in higher
education, according to a study by Liu and Saad (2025) that revealed individuals with advanced reading
abilities performed noticeably better across academic courses.

Nonetheless, this study's association strength (r = 0.58) seems to be marginally stronger than what
some earlier research has discovered. In a sample of university students, Alqurashi (2024) found a
weaker correlation, indicating that contextual factors like the academic program’s character or the
language of teaching may have an impact on how strong this link is. In this regard, this stronger
connection might be explained by the current study's emphasis on pre-service instructors, who are
supposed to interact closely with theoretical and pedagogical literature. Moreover, a more academically
oriented and literate cohort may have resulted from the deliberate sampling from a private higher
education school, strengthening the correlation between reading proficiency and GPA.

Taken together, by placing reading proficiency within the framework of teacher education, where
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the stakes for academic success and professional competence are very high, this study adds fresh
perspectives to the body of current material. The results highlight how crucial it is to incorporate
advanced reading support and instruction into teacher training programs in order to improve student
performance. In essence, this study highlights the importance of reading proficiency as a predictor of
success in pedagogical training as well as an academic skill by validating and expanding on previous
findings. Students' academic performance and preparedness to teach may be improved by institutions
that place a high priority on reading development through focused interventions, such as discipline-
specific reading methods or academic reading workshops. Therefore, by supporting reading-focused
academic support as a fundamental component of teacher education, the current study contributes to
educational policy and practice.

Objective 5: To investigate the influence of reading proficiency and engagement on pre-service
teachers’ pedagogical readiness.

Tab. 5
Reading Proficiency and Engagement on Pedagogical Readiness
Predictor B SE B B T p
Constant 1234 | 3.21 — 3.84 <.001
Reading Proficiency Score 0.48 0.05 0.52 9.60 <.001
Reading Engagement (hrs/week) | 1.12 0.31 0.24 3.61 <.001
Model fit
R? 0.49
Adjusted R? 0.48
F(2,245) 119.2 <.001

With a combined explanatory power of 49% (Adjusted R2 = 0.48), the study's findings demonstrated
that pre-service teachers' pedagogical preparedness is highly influenced by both reading proficiency and
reading engagement. Notably, reading engagement had a lower predictive value (8 = 0.24, p <.001) than
reading proficiency (3 =0.52, p <.001). According to this, pre-service teachers with stronger reading skills
are more likely to exhibit improved pedagogical preparedness, especially in areas that call on text
interpretation, lesson planning, and instructional decision-making. These results confirm that strong
reading skills and active engagement are critical predictors of teacher readiness in the Rwandan private
higher education context. This finding supports the findings of Luo et al. (2025), which highlighted that
proficient readers possess higher levels of academic and metacognitive skills necessary for successful
instruction.

Moreover, by directly connecting reading to educational growth, the new findings expand on
previous research, such as Saeed (2025), which highlighted the cognitive demands of reading for
comprehension in academic fields. Although previous studies have demonstrated that excellent readers
score higher on academic assessments, our research also shows that this ability transfers into readiness
for practical teaching. Consequently, by moving the emphasis from merely academic success to
preparedness for instructional practice, this distinction gives the literature on teacher education a new
depth.

Greater reading frequency and intensity (i.e., more hours per week) were associated with greater
pedagogical preparedness scores among pre-service teachers. In line with this, the results corroborate
the findings of Oktam et al. (2025), who maintained that motivated readers acquire greater critical
thinking, content understanding, and motivation skills that are essential in a teaching setting. However,
this research presents reading engagement as a predictor of instructional preparation, providing a fresh
viewpoint where previously studies mostly concentrated on engagement as a result.

The findings corroborate global literature that reading proficiency and engagement are essential for
academic success and professional preparedness (Clarke, 2025; Luo et al., 2025). More importantly, the
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variability observed in this study underscores the unique challenges of Rwandan private higher
education, where students arrive with different educational backgrounds, making targeted literacy
interventions essential.

Furthermore, the findings cast doubt on the conventional wisdom that coursework and real-world
experience are the main sources of pedagogical readiness. The study supports the necessity of
incorporating advanced reading development into teacher education curricula by demonstrating the
significant impact of reading habits, particularly proficiency. In support of this, recent demands from
academics like Liu (2025), literacy-infused teacher preparation programs that specifically connect
reading habits with pedagogical competency, lend credence to this argument.

Interestingly, the high (3 coefficient for reading proficiency suggests that reading quantity alone is
not enough unless combined with good comprehension and analysis. This supports the distinction
between strategic and non-strategic reading (Utama & Ilma, 2025). Higher proficiency pre-service
teachers probably read more strategically, combining, analyzing, and applying knowledge to help with
lesson planning, curriculum interpretation, and classroom management. Thus, the results have
applications as well. Improving kids' reading skills should be a higher priority for schools training
future teachers.

Finally, by experimentally connecting reading behaviors to pedagogical preparedness, this study
adds fresh empirical data to the expanding corpus of research on teacher education. Taken together, by
highlighting the dual function of reading engagement and proficiency as indicators of instructional
readiness, it expands on the present understanding. This could be expanded upon in future studies by
using mixed methods or longitudinal designs to examine how these reading factors change over time
and interact with other facets of teacher practice and identity. Including literacy-focused techniques in
teacher preparation programs could eventually result in graduates who are more capable and prepared
for the classroom.

5. CONCLUSIONS

This quantitative study, which involved 248 pre-service teachers, revealed a clear correlation
between the pre-service teachers' academic achievement and pedagogical preparedness and their
reading proficiency, engagement levels, and strategic reading habits. Importantly, a sizable fraction of
individuals showed below-basic ability and low involvement, frequently using foundational rather than
higher-order metacognitive methods, whereas a large proportion of participants showed competent or
advanced reading abilities and moderate to high engagement. Moreover, the study found that reading
proficiency and academic achievement are strongly positively correlated. Furthermore, it also
empirically verified that pre-service teachers' readiness for instructional practice is significantly
predicted by both reading proficiency and engagement, with proficiency being the stronger predictor.
Taken together, these results highlight the vital and complex role that strong reading abilities and
regular participation play in developing future teachers who are ready for the classroom.

In light of these findings, higher education institutions are highly encouraged to incorporate explicit
and focused reading development into their teacher training programs in light of these findings.
Specifically, to improve reading proficiency and long-term engagement, interventions should involve
academic reading workshops, literacy modules that concentrate on sophisticated metacognitive
techniques, and organized interactions with instructional texts. This is particularly important because
instructional resources and teacher support vary, requiring more structured approaches to develop
future teachers’ competencies. Therefore, enhancing pre-service teachers' academic performance and
general pedagogical preparedness will require giving priority to thorough reading support.
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Hiri6isi Onecme, Hemomycene Cinripankabo JKan. YUnralnibka KOMIIETEHTHICTh Ta 3aAy4eHICTh SK UMHHUKUI
aKageMiuyHOl YCIIIIHOCTI Ta ITe4aroriyHol TOTOBHOCTI: KiAbKiCHe AOCAiA>KeHHs MaifOyTHIX y4umMTeais y cucremi
Buoi ocsit. XKypnar Ipukapnamcoxozo yrisepcumemy imeni Bacuas Cmegaruia, 13 (1) (2026), 56-67.

Y craTTi OOrpyHTOBAHO BIIAMB PiBH: YMTAIIBKOI IPAaMOTHOCTI Ta 3allikaBAe€HOCTi Ha aKajeMiuHy yCITiIIHICTS i
Ie4aroriyHy  TOTOBHICTL 248 cmeriaapHO  BigibpaHmx MaiOyTHIX yumMTeaiB (CTy4eHTiB IleAaroriyHmx
CrielliaabHOCTeN) MPUBATHOIO 3akaaay Buinoi ocsitTu (142 >xinku, 106 4yoao0BiKiB; cepegniit Bik 22,4 poxu). 3a
AOTIOMOTOIO CTPYKTYpOBaHMX aHKeT y JocAigXeHHi Oya0 OIliHEHO II'ATb OCHOBHMX Ilideit. /oOcCAid’KeHHs
IpVICBSYeHe KPUTUYHINM IIPOraAuHi B PO3yMiHHI TOTO, SIK HaBMYKM I'PaMOTHOCTi BIIAMBAIOTh Ha IpogeciiiHy
TOTOBHICTh yunTeAiB. 30KpeMa, pe3yAbTaTy IPOAeMOHCTPYBaAM Pi3HUI piBeHb YMTaIIbKOI KOMITeTeHTHOCTi: 35,9%
pecrioHAeHTiB OyA0 BigHeceHO A0 KaTeropii 40CBigueHNX KOpucTyBadis, 18,1% — 40 IpOCYHyTOTO piBH:; BOAHOYAC
3HauyHa yacTka (46%) ommHMAaca y KaTeropisx HirKde 0a3oporo abo 6asosoro piBH:A (cepeaHiit 6aa — 67,5).
OrpumaHi gaHi 3acBiguyIOTh HepiBHOMIipHICTh OCHOB I'PaMOTHOCTI cepe/ MaitOyTHiX yumuTeais. BcraHoBaeHo, 110
piBeHb 3aAy4eHOCTi 40 unTaHHA OyB IlepeBa’kHO cepeaHiM abo Bucokum (45,2% Ta 33,8% BianosiaHo), mpote 21%
ONUTaHUX BUABUAM HU3BKUI PiBeHb 3aAy4eHOCTi. BMCOKi NMOKa3HMKM 3aAy4eHOCTi MO3UTUBHO KOpeaioBaan 3
MNPOaKTUBHOIO HaB4yaAbHOIO MNOBeaiHkol0. IIJoao BMKOpUCTaHH: cTpaTeriii 4YmuTaHHS, TO HaMMNOIIMPEHIINMMU
BUSBMANCS aHOTyBaHH: (79,0%) Ta pestomysaHH: (69,4%), TOAL SIK CTparTeril BUIIIOTO IOPsIAKY, TaKi sIK caMOaHaai3
gyepe3 sanuTtaHHA (39,1%), BUKOpMCTOBYyBaAuCs 3HauHO piamte. OOMeXkeHe 3acTOCYBaHHS CKAaAHMX CTpaTeriit
CBiAUNTH MPO HEOOXiAHICTh IIiAeCHpsAMOBAaHOTO METaKOTHITMBHOIO HaBYaHH:. BuspaeHo moMipHmii i cnapHUI
MO3UTUBHMI KOPeASIiHNIA 38" 430K MiX piBHeM 4MTaIlbKOI KOMIIETEHTHOCTI Ta aKaJeMiuyHOIO yCIIIIHIcTIO (r =
0,58, p < 0,001), me migKpecaio€, IO piBeHb YMUTALIBKOI I'PaMOTHOCTI € OCHOBHUM BHU3Ha4aAbHUM (PaKTOpOM
pe3yAbTaTiB HaBYaHHA. Bakampo, 1o sK piBeHb 4mTanbkoi rpamotHocTi ($=0,52, p<0,001), Tak i 3aay4eHicTh
(P=0,24, p<0,001) BusABMAMCS 3HAUyIIVMU IPEAUKTOpPaMMU IIeAaroridvHol TOTOBHOCTi, pa3soM ckKaadaooun 49%
Aaucnepcii (ckopurosate R? = 0,48). Lleit BUCHOBOK ITiAKPeCAIO€ IIPOTHOCTUYHY CUAY TPaMOTHOCTI Ta 3aAy4eHOCTi
040 TOTOBHOCTI MaifOyTHiX ¢axiBIiB 40 BMKAajaHHA. Y MACYMKY AOCAiAKeHHs AOBOAWTB, IO PO3BUHEHI
HaBUYKM YUTAHHS Ta CTillKa 3aAy4eHICThb € >KUTTEBO BaXXAUBUMM AAsl YCIIIIHOTO HaBYaHHS 71 IIpogeciliHOl
MiATOTOBKM MamOyTHiX Ieaaroris. BigTak iHTerpailist posBUTKy I'paMOTHOCTI B IIpOrpaMi MiATOTOBKU BUUTEAIB €
iMIIepaTMBHOIO BUMOIOI0. PekoMeHA0BaHO BIIPOBa/>KyBaTl B OCBiTHIl ITpollec clielliadi3oBaHi cTparterii po3BUTKY
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HaBMYOK YMTaHH:A, 30KpeMa BOPKIIONMU J TPeHiHIM 3 MeTaKOTHiTMBHMX cTpaTeriii. ITogaapIni po3Biaku MOXYTh
OyTu cHIpsMOBaHi Ha BMBYEHHS /AOHTIITIOAHOIO BIIAMBY BJAOCKOHAaJeHMX METOAMK HaBYaHH:A YUTaHHIO Ha
edeKTUBHICTh BUKAadaHHs. PoO60Ta IIpOIIoHy€ HayKOBO OOIPYHTOBaHI peKOMeHJAallil 445 pO3pOOHUKIB HaBUYaAbHIIX
rAaHiB i ¢paxiBLiiB y raaysi BUIIIOI IleAaroriaHoi OCBiTHL.

Karouosi caoBa: akageMiuHa yCHiIHICTh, BUIIIa OCBiTa, IleAaroriyHa TOTOBHICTh, MallOyTHI BUMTei, KiAbKiCHe
AOCAIAXKEeHHs, YMTallbKa KOMIIETeHTHICTD, 3aAy4eHiCTh CTYAeHTiB.

CC BY Attribution 4.0 International



https://creativecommons.org/licenses/by/4.0/deed.en

