Journal of Vasyl Stefanyk Precarpathian National University
bitpjournals.pnu.eduua w2 JPNU
Vol. 13, No. 1 (2026), 86-98 scientific journal

doi: 10.15330/jpnu.13.1.86-98 ISSN 2311-0155 (Print)
ISSN 2413-2349 (Online)

WELLNESS COMPETENCE OF FUTURE TEACHERS: STRATEGIES
FOR ENGAGING AND MOTIVATING PRIMARY SCHOOL
STUDENTS IN PHYSICAL ACTIVITY

MARTA PROTS, NATALIIA KYRSTA®, OLHA TABAKA, SVITLANA DOVBENKO,
LIuBOV BAIDIUK, NATALIIA MACHYNSKA

*Corresponding author: nataliia.kyrsta@cnu.edu.ua

Abstract. The article is devoted to the pressing issue of professional training of future teachers to
engage and motivate primary school students for physical activity through innovative methods and
forms. The study provides theoretical substantiation of the essence of the teacher’s wellness
competence as an integrative formation grounded in the concept of holistic well-being (wellness),
and analyses certain components of their professional readiness to engage students in physical
activity. The authors consider this competence not only as the ability to design one's own healthy
lifestyle and maintain physical well-being, but also as the ability to effectively apply these strategies
to foster students” value-based attitudes toward their health (physical, mental, spiritual, and social).
As part of the research and experimental work, a survey of Ukrainian undergraduate students
(future teachers) was conducted, which revealed their level of interest in this issue and their
professional focus on activities with primary school students aimed at stimulating their motor
activity. The scientific novelty of the study lies in the fact that, using methods of mathematical
statistics (Pearson’s x2 test, Cramer’s V coefficient), the nature of the relationship between socio-
demographic factors and professional orientations of future teachers in the field of physical activity
was identified for the first time. It was established that the territorial affiliation of future teachers
has a statistically significant but weak influence on the formation of their professional goals, which
actualises the need for universal methodological strategies. The authors proposed pedagogical cases
aimed at developing future teachers” wellness competence and their readiness to motivate students
to engage in regular physical activity. Emphasis is placed on the use of Digital Health Pedagogy,
gamification, integration of movement into neuropedagogy, and differentiation of the educational
process based on interests through the implementation of elective variable modules in professional
teacher training.

Keywords: future teachers, wellness competence, motivation, primary school students, gaming
activity, physical activity, professional training.

1. INTRODUCTION

In the context of the global transformations of the 21st century, the health status of the child
population has become one of the most significant challenges for the educational system. Modern
primary schools operate under conditions of rapid digitalisation, which leads to a critical decline in the
physical activity of primary school students — a phenomenon known as “digital sedentary behaviour.”
Physical inactivity in childhood not only provokes a range of somatic diseases but also negatively
impacts cognitive development, mental health (Kratt, 2018), emotional stability, and general learning
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ability.

According to the Sustainable Development Strategy and global WHO recommendations, the
formation of a health culture must begin from the first years of school life. In this process, the primary
school teacher plays a key role, acting not only as a transmitter of knowledge but also as an architect of a
health-preserving environment. However, traditional methods of physical education often prove
insufficient for the generation of “Digital Natives,” necessitating the development and implementation
of innovative strategies to engage students in an active lifestyle (Mental Health Action Plan 2013-2030).

The issue of professional training for future educators in health-promoting activities has been
highlighted by many domestic and foreign scholars. In particular, aspects of Wellness / Wellbeing
Competence (Engelsen, 2022), methods for integrating physical exercises into the educational process
(Kinder et al., 2020), and psychological mechanisms for motivating children toward sports and socio-
emotional learning (Denham, 2006; Ciucci et al., 2024), including through physical activity, have been
investigated. Specifically, competence in the field of well-being is the ability to promote not only one’s
own well-being but, above all, the well-being of specific others, grounded in empathy, emotional
awareness, flexible perspective-taking, and metacognition (Engelsen, 2022).

In the line of professional teacher training (Boiko & Machynska, 2022; Popa, 2026), studies regarding
the social and psychological benefits of physical education and sports for adults (Eime et al., 2013) are
valuable in the context of a positive attitude toward one’s health (Fraser-Thomas et al., 2005), the
development of cognitive abilities and metacognition in physical education classes (Chatzipanteli et al.,
2016), the impact of physical activity on cognitive functions and academic performance in children and
adolescents (Garcia-Hermoso et al., 2021; Solas-Martinez et al., 2025), and others.

Some scholars emphasise psycho-emotional resilience and professional burnout among teachers
(Carpenter, 2023), as physical activity helps effectively adapt to stress and maintain internal balance —
that is, to support the mental well-being of educators and students (Black, 2024). For Ukrainian
educators, this quality is extremely important, as it directly affects the ability to overcome crisis
situations, maintain social connections, and function under conditions of constant danger during
wartime (Budnyk et al., 2025).

These and other studies provide the grounds for our research to orient toward the interpretation of
the future teacher’s wellness competence as an integrative formation that synthesises the teacher's
personal health culture and their professional ability to transmit it to students, motivating them to
engage in physical activity. This concept is based on holistic wellness and manifests in the educator’s
ability to consciously design their own healthy lifestyle and to effectively apply innovative strategies to
foster students’ value-based attitudes toward their health (physical, mental, spiritual, and social).

At the same time, despite the presence of extensive research (Bartholomew & Jowers, 2011;
Education, 2010; Engelsen, 2022; Martin & Murtagh, 2017; Telama et al., 1997; Tyagi & Mehta, 2024;
Solas-Martinez et al., 2025), the strategic aspect of teacher training — namely the ability to design long-
term scenarios for engaging students in physical activity during extracurricular time and under
conditions of their digital addiction — requires further reimagining.

The purpose of the article is: (1) to provide a theoretical substantiation of the essence of the problem
of developing the wellness competence of future primary school teachers; (2) to analyze certain
components of their professional readiness regarding the engagement of students in physical activity,
specifically assessing the statistical significance of dependencies between associative characteristics and
the correlation between them; (3) on this basis, to determine methodological cases for the professional
training of future educators to work with students on motivating them for physical education as a
component of their wellness competence.

2. RESEARCH METHODS

The study employed the following methods: (a) theoretical methods (analysis, synthesis,
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generalization) — to analyze the current state of the problem in pedagogical science; b) student survey
(future teachers) — to identify their attitudes toward physical activity as a component of wellness
competence; (c) statistical evaluation of the significance of the dependency between categorical variables
was conducted using Pearson’s x? test, and the assessment of the correlation between variables was
carried out using the Cramer’s V coefficient of association.

2.1. Instruments and Procedures

The study involved a survey of university students majoring in “Primary Education” at Vasyl
Stefanyk Carpathian National University and Ivan Franko National University of Lviv (Ukraine). A total
of 297 individuals participated in the anonymous survey. The sample consisted of fourth-year
undergraduate students from both full-time and part-time study programs. Participation in the survey
was voluntary; the questionnaire was distributed through closed student group chats on social media.
Respondents were informed about the purpose of the study.

The questionnaire was developed by the article's authors. The survey was conducted during October
— November 2025. Among the respondents, 280 individuals (94.3%) were women, and 16 (5.4%) were
men. This gender distribution is typical for pedagogical specialities in Ukrainian universities, where the
vast majority of students are female. The sample also varied by the permanent place of residence of the
future educators: 130 individuals (43.8%) resided in rural areas, while 167 (56.2%) lived in cities. This
characteristic was used to formulate the research hypothesis and determine relevant correlations
between various indicators.

2.2. Research Hypotheses

We have formulated the Null Hypothesis (Ho) and Alternative Hypothesis (H1) to guide the research.

1. Regarding the place of residence and the physical activity of students (future teachers):

Ho: The permanent place of residence of future teachers is not related to the level of their personal
physical activity.

Hi: There is a statistically significant dependency between the place of residence of future teachers
(urban/rural) and the level of their physical activity.

2. Regarding the place of residence and professional goals in the field of physical activity as a component of
wellness competence:

Ho: The professional goals of future teachers in the field of wellness competence for their future
school activities do not depend on their permanent place of residence.

Hi: The permanent place of residence of future teachers significantly influences the formation of
their professional goals regarding future work with students in the field of physical activity and the
development of wellness competence.

3. Regarding the place of residence and intrinsic motivation for pedagogical activity with students aimed at
engaging them in physical activity:

Ho: The level of intrinsic motivation for working with children is the same for students regardless of
their place of residence.

Hi: There is a statistically significant correlation between the students’ place of residence and their
intrinsic motivation for pedagogical activity, particularly in the field of engaging students in physical
activity.

3. RESULTS AND DISCUSSION

The Eight Dimensions of Wellness model, first proposed in 1976, is the lifework of Dr Bill Hettler.
His contributions through the National Wellness Institute in the U.S. have been instrumental in shaping
how we understand integrated health promotion today (Hood College, n.d.) (Fig. 1). Specifically,
physical wellness encompasses physical activity and a healthy lifestyle. This concept is highly relevant to
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our study, as future educators are committed to fostering their students' health and well-being; to
achieve this, they must be proficient in the core aspects of health preservation.

Physical
wellness
Financial Spiritual
wellness wellness
) Environmental
Social wellness
wellness
Occupational Intellectual
wellness wellness
Emotional
wellness

Fig. 1. The Eight Dimensions of Wellness Model by Dr Bill Hettler
Source: Created by the authors based on (Hood College, n.d.)

Thus, within the scope of our experimental research, we examine physical well-being as a key
component of future teachers” wellness competence, which directly correlates with their readiness to
motivate primary school students toward a healthy lifestyle.

3.1. Results of the Experimental Work

In the process of studying the role of the future teacher in shaping students' habits of physical
activity and their wellness competence in this area, we assessed the statistical significance of
dependencies among associative characteristics and their correlations. Specifically, we investigated the
relationships between the following characteristics (Tabs. 1-3):

- Students” permanent place of residence and their personal physical activity;

- Students’ permanent place of residence and their professional goals in the field of students’

physical education;

- Students’” permanent place of residence and their intrinsic motivation and interest in working

with children.

For instance, the responses of future teachers to the question “What professional goals do you set for
yourself in the field of physical education for primary school students?” (Fig. 2), which are also
presented in Table 2, are noteworthy.
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Physical education is not a priority area of my
professional interests

R 8,80%

To acquire basic competencies for organising
health-improving activities in primary school

D 16,20%

To develop one's own skills in conducting
active games and physical education lessons,
and to promote the physical development of

students

I 29,60%

Become a competent teacher capable of
effectively organising health-improving
activities and fostering children's interest in
physical activity

45,50%

Fig. 2. Future educators’ professional goals in the field of physical education for primary
school students (according to self-assessment)
Source: Developed by the authors
To calculate the empirical value of Pearson’s x2 test for each case of assessing the statistical

significance of the dependency between categorical variables, contingency tables (crosstabulations) were
first constructed, and the theoretical (expected) frequencies were calculated.

Tab. 1
Relationship between students’ permanent place of residence and their physical activity
Place of residence / Physical activity Yes, regularly | Sometimes No Total (n)
Urban 36 110 21 167
Rural 22 84 24 130
Total (n) 58 194 45 297
Source: Developed by the authors

Tab. 2
Relationship between students” permanent place of residence and their professional goals in the field of
students’ physical education
Become a To develop one's
competent own skills in To acquire
teacher capable of | conducting active basic Physical
Place of effectihv?ly games and competencies | education is
residence / org%\msmg‘ phy31(?al fo'r . rl‘ot'a Total
. health-improving education organising priority
Professional . (n)
activities and lessons, and to health- area of my
goals fostering promote the improving | professional
children's interest physical activities in interests
in physical development of primary
activity students school
Urban 68 47 31 21 167
Rural 67 41 17 5 130
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[ Total (n) | 135 | 88 18 | 26 | 207 |

Source: Developed by the authors

Tab. 3
Relationship between the place of residence and intrinsic motivation for working with children

Place of resic.lenc.e / Intrinsic Very high | Moderate | Low | Absent | Total (n)
motivation
Urban 52 102 9 4 167
Rural 39 84 6 1 130
Total (n) 91 186 15 5 297

Source: Developed by the authors

Tab. 4
Results of theoretical (expected) frequency calculations for each case
Variable pair: Students” permanent place of residence — Physical activity

32.61 109.08 25.30

25.39 84.92 19.70
Variable pair: Students” permanent place of residence — Professional goals in the field of students
physical education

7

26.99 49.48 75.91 14.62
21.01 38.52 59.09 11.38
Variable pair: Place of permanent residence — internal motivation to work with children
51.17 104.59 8.43 2.81
39.83 81.41 6.57 2.19

Source: Developed by the authors

Pearson’s x? test statistic was calculated by the formula:

=Y (0: — E)*

E,

X?2: Pearson's chi-squared test statistic;

O:i: Observed frequency, Ei- Expected frequency;

X: Summation sign.
Results of calculations of the empirical value of Pearson’s x2 criterion for each case:
Students’ permanent place of residence — Physical activity:

2
e =249
Students’ permanent place of residence — Professional goals in the field of students’ physical
education:

2
Xe=9.89
Place of permanent residence — internal motivation to work with children:

2
Xe=141
The correlation between variables was assessed using Cramer's V coefficient of mutual
connectivity:
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2

X
n-(k-1)

The results of calculating Kramer's V coefficient of interdependence for each case are as follows:

a) students’ place of permanent residence — physical activity: V = 0.064;

b) students” place of permanent residence — professional goals in the field of physical education
of pupils: V =0.129;

c) place of permanent residence — internal motivation in working with children: V = 0.049.

Thus, based on the results of the experimental research, we reach the following conclusions.

Based on the results of comparing the calculated empirical values of the x2 criterion with its
critical value for the statistical significance level a=0.05 (for the corresponding number of degrees of
freedom df = (k — 1)(n-1), where k, n — the number of rows and columns of the table of feature
connectivity) and using J. Cohen's interpretation to assess the strength of the relationship, it can be
stated that:

1. No significant relationship was found between the place of permanent residence of future
teachers and their physical activity as a component of wellness competence from the given data set ( =
2.49<, p <0.05; df =2) and their place of permanent residence and their internal motivation and interest in
working with children in this field ( = 1.41<, p < 0.05; df =3). The differences in the frequency
distributions are probabilistic and cannot be interpreted as statistically significant. The relationships
between these characteristics can be classified as ‘very weak’ (the values of the Cramer’s criterion for
these comparisons are V=0.064 and V=0.049, respectively). The results indicate that the characteristics
studied are independent within this sample.

2. At the same time, we have recorded a statistically significant associative relationship between
the place of permanent residence of future teachers and their professional goals in the field of physical
education of students ( =9.89<, p <0.05; df =3). The relationship between these characteristics (according
to J. Cohen's interpretation) can be classified as ‘weak,” since the value of the Cramer’s criterion for this
comparison is V = 0.129. This indicates that place of residence is an important but not the only factor in
shaping students” professional goals and their physical activity as a component of general wellness
competence.

Thus, according to this study, the null hypotheses were confirmed, and the alternative
hypotheses were rejected for the following indicators: a) no statistically significant relationship was
found between the place of permanent residence of students and their physical activity; b) the
relationship between place of residence and interest in working with children was also found to be
statistically insignificant. This indicates that the future teachers' place of permanent residence (urban or
rural) is not a significant factor in determining their level of physical activity or their internal motivation
to teach in this field.

Therefore, a statistically significant association was found between place of residence and students’
professional goals in physical education. With regard to this indicator, the null hypothesis was rejected
in favour of the alternative: the place of permanent residence has a certain influence on the formation of
professional orientations of future specialists in the field of physical education, in particular, on the
development of their wellness competence. However, this factor only has an effect in combination with
other determinants.

Research Limitations

Despite the significance of the findings, several limitations of this study should be acknowledged:

1. The sample of the pilot study is limited to future teachers from two higher education institutions in
cities in western Ukraine (Lviv and Ivano-Frankivsk). Although respondents from rural and urban areas
participated in the survey, the data obtained cannot be fully extrapolated to the entire student
population of Ukraine, particularly in the eastern or southern regions, where the socio-cultural context
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and access to sports infrastructure may differ due to military action.

2. The use of self-reported data always carries a risk of subjectivity, so some indicators of students’
physical activity may be overstated.

3. The study is cross-sectional, which allows us to record the readiness of future teachers to promote a
healthy lifestyle among students only at a specific point in time. Therefore, it is not possible to track the
actual change in their professional readiness, for example, in their direct work with students at school.

The next stages of the research will include expanding the geography of the survey and involving
future educators from other specialities for a comparative analysis of their wellness competence levels.

3.2. Navigator of Professional Actions for Future Educators

Based on the results of the experimental research, we outline several methodological aspects that can
serve as key markers in the professional training of future primary school teachers. To achieve this, it is
necessary to address the following questions.

What actions can a teacher take within the school environment to motivate students’ physical
activity?

Preparing future teachers to work in a digital society requires a transition from the role of a
‘standards controller’ to that of a motivational mentor and an active environment designer. The primary
tasks of an educator in addressing issues of physical inactivity (hypodynamia), digital addiction, and
engaging students in physical activity are as follows:

1. Transforming digital devices from ‘enemies” into ‘allies” by integrating them into the physical
education process. This involves using fitness applications and trackers to monitor steps or heart rate
during lessons and extracurricular activities. Furthermore, gamified techniques can be implemented,
such as QR-code quests in the schoolyard that require physical movement to progress through difficulty
levels. These methods also aid in identifying social-emotional well-being during crisis situations (Ciucci
et al., 2024; Kotyk & Budnyk, 2025). Additionally, exergaming stimulates activity and movement through
screen-based interaction via video games (e.g., Just Dance battles) (Lobo & Winsler, 2006).

2. Fostering intrinsic motivation for physical education in students instead of relying on external
coercion, it is essential to identify non-standardised personal ‘triggers’ for activity. This implies:
providing children with the autonomy to choose their type of activity (e.g., instead of "everyone runs,"
offering a choice between a dynamic game, dancing, or a relay race); shifting the focus from formal
assessment in physical education lessons to the “Joy of Movement,” ensuring students derive pleasure
and maximum positive emotions from physical exercises or active games (Finn & Mclnnis, 2014).

3. Implementation of the “Active Classroom” concept, which aims to overcome the challenge of
prolonged sedentary behaviour during academic lessons. To achieve this, it is crucial for future teachers
to be prepared to conduct engaging, dynamic breaks — short (2-3 minute) ‘energisers” or brain breaks
integrated into subject learning (e.g., ‘math jumps’) (McMullen et al., 2014). The teacher should act as an
initiator in creating a ‘movement ecosystem’ both within and outside the school through collaboration
with parents (Erwin et al., 2012). A common practice is to propose family challenges (e.g., “Active
Weekends”) that help children detach from screens at home. In this context, it is essential to explain to
parents the correlation between physical movement and a child's cognitive success (brain development
through movement), as well as the necessity of physical activity for strengthening health and overall
well-being (Mazur et al., 2018).

4. Psychological and pedagogical support and overcoming the ‘fear of failure’, as students may
sometimes feel embarrassed to participate in physical exercises or active games if their perceived skill
level is low. Therefore, it is paramount to employ a methodology for creating a ‘success situation” —
supporting the student’s efforts rather than just their achievements. In a digital world, illusions often
arise where playing virtual games feels ‘easier’ than participating in physical ones. Furthermore,
inclusivity plays a central role; this involves developing pedagogical strategies that are accessible to
children with diverse physical abilities, ensuring that no student feels “out of the game.”’
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What are the key areas for developing the wellness competence of future primary school teachers?

The preparation of future teachers to stimulate students” physical activity and implement relevant
innovations in higher education must be not only theoretical but also practice-oriented. It should be
based on the formation of wellness competence — the ability not only to teach health preservation but
also to serve as a role model and a facilitator of an active lifestyle.

Primarily, this involves a shift in the educational paradigm at the university level: moving from
theory to the “Health-Locus of Control.” This means the future teacher must undergo an internal
transformation to understand the significance and necessity of systematic physical activity. Developing
self-management discipline is vital for this purpose. This is supported by health culture courses where
higher education students maintain activity logs, use trackers, and analyse their physical and mental
states. Ultimately, if a teacher does not value their own physical activity or lacks interest in a healthy
lifestyle, they will be unable to motivate a child (Norris et al., 2020). Studying Self-Determination Theory
(SDT) helps foster positive motivation in students and provides guidance on transitioning a child’s
experience from external coercion (“I must run”) to an internal need (“I enjoy this feeling”) (Kinder,
2020).

A current strategy for addressing these tasks is Digital Health Pedagogy, which focuses on using
digital platforms and tools to motivate children to engage in physical activity. In teacher training, it is
advisable to incorporate Mobile Learning courses to teach the use of platforms (e.g., GoNoodle, Kahoot!).
These can be utilised to create active quests not only during physical education lessons but also in
extracurricular settings. To motivate ‘Generation Alpha’ to maintain physical and mental health,
teachers also need skills in recording short video instructions for warm-ups or challenges on
TikTok/Instagram that resonate with contemporary primary school-aged children.

Furthermore, teacher methodological training involves integrating physical movement into non-
cognitive subjects, specifically through the lens of neuropedagogy (neuroeducation). Both university
students pursuing teaching degrees and school pupils must understand how physical exercise activates
the prefrontal cortex, the area of the brain responsible for executive functions and learning. At the very
least, a future teacher should be aware that five minutes of movement before a mathematics lesson
significantly enhances concentration. Research indicates that even 15-20 minutes of mental exercises per
day improves attention span and cognitive processing speed (Exercises to improve memory and
concentration, n.d.).

Another vital area of professional training is the design of an active educational environment in
primary schools (Vujic¢i¢, 2020). Consequently, university courses should include laboratory work and
training sessions on ergonomics (e.g., ‘"How to design a classroom to allow children to move freely?’,
‘How to set up an active recreation corner?’) (Tyagi & Mehta, 2024). Systematic workshops should also
focus on modelling pedagogical scenarios and developing projects such as “Active Spaces in School or
Outdoors,” where every square meter of the school environment stimulates action through interactive
walls, creative floor markings, and similar features (Norris et al., 2020).

In this regard, it is also beneficial to practice simulation-based learning, working with so-called
‘challenging cases,” such as: “A child refuses to move due to fear of ridicule” or “How to involve a
student with Special Educational Needs (SEN) in general activities?” Additionally, business games and
role-playing scenarios for students can be highly effective in helping them develop strategies to ‘detach’
from their gadgets.

4. CONCLUSIONS

The results of the study showed that the place of residence of a university student has some
influence on his or her pedagogical goals in the field of physical education (although this influence is
weak), since it was assumed that rural residents are more interested in physical activity. Therefore,
professional training methods at the university should not be radically different for “‘urban” and ‘rural’
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students, i.e., the territorial factor is not decisive for the formation of their wellness competence. We
contend that the strategies for preparing higher education students in this regard should focus on the
teacher’s adaptability to the existing material and technical resources, while also accounting for other
variables (such as personal sporting background, the quality of higher education, or current media
trends).

Furthermore, it is advisable to implement methodological differentiation of the educational process
based on students’ interests. For instance, students from rural areas may lean more toward team sports,
while urban students might prefer fitness technologies. This suggests introducing elective modules (e.g.,
gamification, outdoor activities) tailored to the needs of a specific community rather than relying solely
on students” prior life experiences. Consequently, the practical significance of this research lies in an
individual-oriented model for developing future teachers” wellness competence, including the creation
of unified methodological cases for engaging primary school students in physical activity.
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IIporr Mapta, Kmupcra Haraais, Tabaka Oasra, Josbenko Csitaana, banaox /0608, Maunmnaceka Haraais.
Wellness-KoMIIeTeHTHICTh MalOyTHIX y4mTeaiB: cTpaTerii 3aAydeHHS i MOTMBAIlil y4YHiB ITOYAaTKOBOI IMIKOAU AO
pismunoi akrusHOCTI. XKyprar [pukapnamcokozo yrisepcumemy imeni Bacurs Cmedaruta, 13 (1) (2026), 86-98.

CrarTs mpucBAYeHa aKTyaAbHill mpobaeMi mpodeciliHOl MiATOTOBKM MalOyTHIX ITeJaroris 40 3aAy4deHHS Ta
MOTHMBaMil yYHiB ITOYATKOBOI IIKOAM A0 (Pi3NIHOI aKTMBHOCTI 3a AOIOMOTOIO iHHOBAIIMTHMX MeTOAiB i popm. Y
AOCAiAKeHHI 34iJICHEHO TeopeTuM4He OOIPYHTYBaHHS CyTHOCTI wellness-KOMIIeTeHTHOCTI  BUMUTEAIB  SK
IHTeTrpaTMBHOTO YTBOPEHH:, IO I'PYHTYETLCA Ha KOHLeIII 1izicHoro 6aaronoayuds (wellness), a Takoxx aHaais
AesSIKMX CKAAAHMKIB IXHBOIL r[pocI)eCiIZHo'l' TOTOBHOCTI III04O0 3allikaBAeHHs Y4HiB PYyXOBOIO aKTMBHICTIO. ABTOpMU
PO3rAsAai0Th II0 KOMIIETEHTHICTh He AuIlle sK 3JaTHICTh MPOEKTYBAaTM BAACHUII 3A0POBMII CIIOCIO SKMTTS i
Jizmannit 200po0yT, a it edpeKTUBHO 3aCTOCOBYBATU Ii cTpaTerii 4151 GpOPMYyBaHHS B YUHIB I[iHHICHOTO CTaBA€HHS
A0 CBOIO 3A0pOB's ((I)i3I/I‘IH01"O, MICUXiYHOTO, AYXOBHOTO i COIiaabHOTO). ¥ MeXaX A0CAiAHO-eKCIIepUMeHTaAbHOL
poOOTH MIpPOBEeAEHO ONMUTYBAaHHS YKpPaiHCBKMX CTyAeHTiB OakasaaBpaTy (MaifOyTHIX IIeAaroris), sike A03BOANAO
BIUSIBUTU PiBeHDb IXHBOI 3alliKaBAEHOCTi Li€l0 mpo01eMaTuKoIO0 Ta HpodeciliHy CHpsIMOBaHICTh Ha AiAABHICTD 3
MO/OAIINMMU IIKOASPaMI Y HaIIpsIMi CTMMYyAIOBaHH: IXHBOI PyXoBOI akTMBHOCTi. HaykoBa HOBU3Ha 40CAiAKeHH
IIoAATa€ B TOMY, IIIO 3a AOIIOMOIOI0 MeTOAIB MaTeMaTW4YHOI cTaTUCTUKM (Kputepint x? Ilipcona, xoedimient V
Kpamepa) Briepiire BMsIBA€HO XapaKTep 3B'sI3Ky MiXK coIliaabHO-JeMorpapiyHMMM YMHHUKAMU Ta IpodeciitHuMu
opieHTMpamMu MaiOyTHIX yumureais y cdepi Pismynoi axrtmBHOCTi. BcraHOBAeHO, IO TepmTOpiadbHa
MpUHAAeXHICTL MaliOyTHIX I1eAaroriB Ma€ CTaTUCTMYIHO 3HaYyIINIi, MpoTe cAaOKuil BIIAMB Ha (pOPMyBaHH: IXHIiX
npodeciiiHux 1iidell, IO akTyadidye moTpeOy B yHiBepcaAbHMX METOAMYHNUX CTpaTerisix. 3arpoIIOHOBaHO
aBTOPCBKi IeAaroriyni Keycy, CpsAMOBaHi Ha PO3BUTOK wellness-KOMIIeTeHTHOCTI MalOyTHIX y4uTeAiB i TOTOBHiCTh
AO MOTUBaLIil y4HiB 40 peryaspHol pyxoBoi akruBHOCTi. Haroaomeno Ha 3actocyBaHHi y npocl)eciﬁHiIZ ITiATOTOBIIL
sunreAis Digital Health Pedagogy, revimidikariii, iHTerpyBaHHs pyXy y HeliponeAaroriky, AudepeHiiiarii ocBiTHbOTO
Ipollecy 3a iHTepecaMy IIASIXOM BIIPOBaJ KeHH: BapiaTUBHIX MOAYAiB 3a BUOOPOM TOIIIO.

Karo4osi caoBa: maitOyTHi BunTeai, wellness-koMITeTeHTHICTb, MOTMBALIis, YIHI ITOYATKOBOI IIKOAM, irpoBa
AisiapHicTb, Pi3zMyHa aKTUBHICTD, TpodeciriHa MMi4roToBKa.
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