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IMPROVING THE QUALITY OF TEACHER TRAINING FOR THE
ORGANIZATION OF DIALOGIC EDUCATION OF PRIMARY
SCHOOL STUDENTS: METHODICAL ASPECT
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Abstract. The article presents organizational and methodological aspects of professional training of
future primary school teachers for dialogic learning of students. Dialogic learning is a kind of
interactive organization of the educational process, based on mutual understanding and
interaction, considered by the author as an effective factor of improving professional future
primary school teachers’ skills. The organizational aspects of the effective practical solution of the
researched problem are outlined, such as dialogization of the content of education; introduction of
various forms of productive dialogues and a system of methods of problem-based learning;
dialogization of communication as a means of creation a certain psycho-emotional educational
microenvironment; formation of future specialists’ skills of critical reflection as an internal dialogue
for self-improvement and self-development. The pedagogical potential of the disciplines of psycho-
pedagogical and professional-methodical orientation on the dialogue of the educational process is
determined. It has been proved that effective forms and methods of dialogic learning in teacher
training are: training, group activities, problem lectures, interactive classes, discussions, didactic
games, business- and role-playing games, etc. The basic principles of pedagogical ethics and
culture of the organization of dialogic training within the study of an elective course
“Communicative Pedagogy” are emphasized. It was found that the quality of dialogic learning is
determined by the level of formation of participants’ communicative competence in pedagogical
interaction, especially their mastery of the basic techniques of listening.

The author’s materials from the dissertation “Preparation of primary school teachers for the
organization of dialogic training” for PhD (K. Fomin, 2020) are partially used in the article.

Keywords: training of future primary school teachers, dialogic education, dialogic communication,
teacher communicative culture, pedagogical interaction.

1. INTRODUCTION

The requirements for teacher training educational programs for the successful implementation
of general secondary education reforms the New Ukrainian School emphasize the necessity to
“instill innovations as a way of thinking and a key tool of leadership in public partnership,
globalization of educational processes and competitiveness as necessary conditions for the
development of the system of pedagogical education” [11]. In the course of the research, we faced
difficulties, as there are several contradictions in the preparation of students majoring in “Primary
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Education” and the real requirements of practice. The students of Vasyl Stefanyk Precarpathian
National University, having pedagogical practice, were insufficiently prepared to work according
to the methods of the New Ukrainian School [10]. One of the reasons is that during the general
secondary education reform, university teachers were not sufficiently aware of the latest methods
of working with students, and they had not been previously trained. Despite the deep awareness
of pedagogical university educators, the Gnostic approach is still dominant in the teachers'
professional training, according to which future professionals are trained, neglecting the content of
the practice-oriented content of professional education [4, p. 228].

According to the Polish scientist S. Kwiatkowski, in modern conditions, there are significant
differences between the plans and programs of secondary schools and the practice of pedagogical
education, so there is the necessity to develop standards for training qualified teachers based on
market requirements [12, p. 9-14]. Such problems are typical not only for Poland but also for
Ukrainian realities. After all, the conceptual foundations of school education reform are
significantly ahead of the practice of university teacher training, requiring immediate updating to
meet market needs and the use of pedagogical innovations for their effective implementation in the
educational process of primary school. According to S. Vitvytska, “pedagogical innovation is a
process of creating, expanding and implementing innovations to solve pedagogical tasks at the
expense of own resources. The core, semantic center “concept” of innovation is a new idea, and its
source can be the research activities of a scientist-teacher or the search practice of a principal” [20].
It is necessary to prepare a modern teacher for active innovation, enabling him/her to
independently explore the educational space, including international, and constantly evolve in
terms using progressive pedagogical ideas, best European teaching practices, especially dialogic
technologies.

M. Bastun emphasizes that “the creation of dialogically and culturally oriented personality-
oriented educational technologies is an adequate response to the demands” [2] facing the
education system of Ukraine today. N. Goidosh defines dialogue technologies as: “a set of forms
and methods of teaching based on dialogue thinking in interacting didactic systems of subject-
subject level: student-teacher, student-author, teacher-author, etc.” [8, p . 72-73].

2. RESULTS AND DISCUSSION

2.1 ORGANIZATIONAL AND SEMANTIC ASPECTS OF DIALOGIZATION OF HIGHER
EDUCATION

In the guidelines for improving future primary school teachers’ professional readiness , the
author of the article proceeds from the fact that dialogic learning is a kind of interactive
organization of the educational process based on mutual understanding and interaction. “When
we talk about the lesson as a teacher's educational dialogue with students, we mean not only the
situation of “question-answer” (exchange of remarks), but the corresponding professional position
of the teacher towards students,” said O. Barabash and L. Martyniuk [1, p. 136]. And this is not
accidental, because in the process of dialogic learning the following aspects are carried out:

eeffective transfer of information, taking into account students’ age and individual
characteristics;

einvolving students in the organization of the educational and cognitive process, opening the
way to the truth through controversy (dialogue), problem-solving;

e education of students’ qualities not just as an interlocutor, but as an opponent, access to a
situation of dialogue, interaction of opponents;

e promoting individuals” self-development, both children’s, and teachers” by clashing different
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points of view for self-improvement, self-education;

e formation of the ability to choose what is most appropriate in a given situation from the
modern information environment consciously and reasonably;

e stimulating a “dialogue with oneself”, which strengthens the dialogue reflective function and
provides the formation of the ability to self-analysis, self-esteem;

eensuring the emotional perception and experience of information by students following the
emotional orientation, the teacher’s involvement [6].

Based on the fact that the main feature of the educational process in primary school is its
organization in the form of a dialogue, which serves as an important condition for establishing
interaction between a teacher and students, we have developed guidelines for educators to train
future teachers in the aspect under research.

The essence of these methodological guidelines is that in the process of teaching primary
school didactics in the context of the structure and requirements for lesson stages, teachers
emphasize that the organization of dialogic learning demands using the following components of
the lesson: interaction, joint open teachers-students’ creativity called “consolidation of dialogue”.

We agree with the opinion of the scientists of the creative group led by I. Ziaziun, who defines
the following “fastenings of a dialogue”:

1. Fasteners related to the aspect: the teacher and his/her subject. A lesson -dialogue is possible
if the teacher considers his/her subject not a set of information, but a means of students’
development.

2. Communicative support of the lesson, which according to V. Kan-Kalyk is a system of means
of organizing productive interaction between teachers and students in the learning process.

3. Personal direction of the dialogue.

4. Directing the teacher's attention to himself/herself as a leader of students' cognitive activity
[16, p. 149-152].

During practical classes on didactics, students get the task to model fragments of different
types of lessons. A combination of different methods of dialogue rather than a monolog is a
prerequisite for all lessons. For this purpose we used: conversations, explanations, discussions,
debates, interactive teaching methods (“Microphone”, “Aquarium”, “See-saw”, “Take a position”,
“Teaching-learning”), situational teaching methods (simulation), role and business games).

Successfully used interactive teaching methods can improve the quality of dialogue between
the subjects of the educational process, primarily because of the activation of motivational
processes of the individual in the course of cognition. The purpose of the interactive educational
environment is the potential participant’s formation of interest to implement knowledge and
acquire new one [14, p. 41].

Dialogic learning involves the development of students’ communicative skills and abilities
both in a micro group communication and in a dialogue between groups. The effectiveness of each
group depends on how well you can implement the two main functions of dialogue learning:
solving learning tasks and showing support for group members in the joint work [18, p. 21]. We
believe that group work should be the main form of organization of student learning mastering
psychological and pedagogical disciplines and professional teaching methods. After all, by
analogy, they will be able to “transfer” these forms of work to primary school, adapting them to
the new content of education.

In the process of dialogic learning, an effective moment that motivates creativity is the creation
of an emotional microclimate in the group, the atmosphere of mutual support. Therefore, it is
extremely important to create a “correct” group: at the request of students, interests, level of
academic achievement, etc.
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It is believed that students who have high achievements in learning should not be in groups
with lower learning outcomes because it is necessary to have an equal partner in the discussion. It
is also advisable for each group to have a participant who has different views on the problem so
that the discussion was “live”, more interesting, creative [17].

2.2 EFFECTIVE FORMS AND METHODS OF FUTURE TEACHERS TRAINING FOR DIALOGIC
LEARNING OF STUDENTS

The main forms and methods of organizing dialogic training in the teacher training process are
training, group activities, problem lectures, interactive classes, discussions, didactic games,
business, and role-playing games, etc. We actively introduced them into the educational process in
experimental institutions of higher education.

It is important to highlight the following organizational aspects:

a) dialogization of the content of education and individual subjects, which means the tendency
to multifaceted, polyphonic coverage of the material, acquaintance with different views,
approaches to solving the outlined educational tasks;

b) dialogization of the process of studying the educational content with the help of
organization of various forms of productive dialogues and the system of methods of problem-
based learning;

c) dialogization of communication as the creation of a certain psycho-emotional microclimate;

d) formation of “dialogic” study groups based on parity, mutual understanding, mutual
respect;

e) formation of participants’ skills of critical reflection as an internal dialogue for self-
improvement and self-development of the individual, as well as optimization of the functioning of
the pedagogical system [21, p. 9].

At the same time, it is important that in the process of communication between the subjects of
the educational process new horizons of scientific knowledge are widened. The essence of dialogic
learning is that all students are involved in active discussions, the process of cognition, exchange of
ideas, ideas in terms of moral and emotional comfort, and creativity [5].

Dialogic learning also has its own organizational rules, as the student has the right to express
any opinion freely, not to be afraid to make a mistake or to be humiliated by the teacher. Therefore,
for effective educational interaction of participants of the educational process, the following
requirements should be met:

- not only to be able to speak but also to be able to listen;

- speak clearly on the topic;

- be able to ask questions that help communication;

- criticize ideas, not individuals;

- learn to perceive the opinion of others as their own or find arguments to defend their view of
the problem [13].

To prepare future teachers for the organization of dialogic learning in the primary school
educational environment, it is necessary to practice these forms of work with them during
studying of psychological and pedagogical disciplines, as well as methods of teaching according to
the “Typical educational program” (for example, developed under O. Savchenko’s direction). After
all, dialogic communication involves personal equality in communication, subject-subject relations,
focusing on the needs of the communication partner, cooperation, freedom of discussion and
expression in dialogue, creativity, professional and personal growth, objective control of
performance, individual approach to personality (“Children's Literature and Methods of Teaching
Reading”, “Methods of Teaching English in Primary School”, as well as “Practical English
Language Course”, “Communicative Pedagogy”, “Fundamentals of Inclusive Pedagogy”, etc.).
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In the process of future teachers professional training for the organization of primary school
dialogic learning, a prominent place belongs to the value-motivational aspect of their readiness [3],
which is manifested in their internal focus on relevant activities, interest in the process and results
of educational dialogue, as well as the desire to use the outlined form of activity with students. An
effective means of stimulating student motivation are game forms of organization of the
educational process. After all, the role game at the university is a kind of dialogue at the
professional level, during which there are clashes of different opinions, views, mutual criticism, or
discussion of hypotheses, which serves to generate certain ideas, opinions, and acquire new
knowledge. Of course, role games teaching psychological and pedagogical disciplines at a
pedagogical institute or university develop, above all, analytical skills, the ability to apply the
acquired knowledge in practice.

In this direction, the elements of communicative culture of the participant of pedagogical
interaction, his/her ability to listen tolerantly and accept the opinions of others, accept them or
express his/her point of view on problem situations that are the subject of study and discussion are
revealed. Thus, the organization of educational dialogue is effective not only in terms of acquiring
new knowledge [7], as well as activating participants in play activities, creating a trusting
psychological atmosphere. The process of teaching higher education pedagogical disciplines, such
as: “Pedagogical skills”, “Theory and methods of education”, “Pedagogical innovation”
(“Pedagogical technologies in Primary School”) and others contains the inexhaustible potential for
the formation of future teachers skills of organizing dialogic learning in primary school.

In the process of experimentations, we introduced a variety of techniques of dialogic learning,
which are used in almost all subjects. At the same time, participants of pedagogical interaction
were involved in active discussion of complex problems (issues) that are the subject of study. At
Language and Literature lessons, children are often introduced to the characters of specific works
of art by discussing their behavior, strengths, and weaknesses. For example, the so-called
hermeneutic questions stimulate the student to think not only about the content of what is read but
also about its essence, to think about the personal perception of what is read. For example,
questions like, “Why do you think the character did that?”, “Why did he do that?” etc. Such
questions contribute to the development of critical thinking of the student, creativity, and therefore
stimulate an increase in the level of methodological culture of the future teacher.

In the didactic and methodological aspects of the experimental work, students’ interest was
achieved by diversifying the methods and techniques of dialogic learning. Not only traditional
(conversation, explanation, discussion) but also innovative and interactive teaching methods were
used for this purpose.

2.3 DEVELOPMENT OF COMMUNICATIVE COMPETENCE OF FUTURE TEACHERS

An important task of the development of students” communicative competence is the use of
educational material to establish emotional contact between “teacher and students”, teamwork,
free choice of activities, creative learning, discussion of educational innovations, and pedagogical
situations of school practice in small groups (pairs) and general discussion, etc. It also helped to
develop the ability to listen, respect alternative opinions, strive for dialogue, avoid conflicts, and
generate new ideas.

To develop future teachers’ ability to organize dialogic learning, we recommend solving
educational and professional tasks with the help of situational modeling, case-study, case-method.
When using situational simulation, students not only solve tasks but also demonstrate their
solutions through the use of simulation and role-playing.

An important feature of teaching dialogic speech, as well as learning, is its phonetic design. The
combination of auditory and visual clarity makes it possible to present a modal dialogue in the
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combination of all characteristic features. Determining the methods of effective dialogue, we used
innovative teaching technologies, which have already been tested, especially in the practice of
methods of teaching English. For example, flash-cards, hand-out cards were used for this purpose
— cards with corresponding didactic tasks, where: textgrams (micro dialogues, sample dialogues,
etc.), icons (series of drawings, models, etc.), didactics (learning material to be mastered),
photographs, testograms (control tasks for future teachers), game tasks for the role games on
pedagogical topics) [9, p. 184] (when studying the course “Methods of teaching English in primary
school”).

Equally important in the organization of educational dialogue in vocational training are
methods of online teaching using information and communication technologies, especially English
and methods of its teaching, as well as pedagogical disciplines and professional methods of
primary education. For example, students today use Internet resources in their studies. At the
same time, to create a proper dialogue educational environment, considerable attention is paid to
the sites of international youth communication (www.Sharedtalk.com, Livemocha.com, etc.) [15].

To do this, we carefully selected and recommended educational Internet resources, links to
specific students groups. Reasonable use of video and audio materials increases the effectiveness of
English language teaching, in particular in preparation for real communication situations. But
there is also the necessity for constant dialogue between teachers and students to provide
appropriate consultation, as well as discussion of educational content and reflective assessment.
For example, when working with materials from the BBC website (Learning English
(www.bbc.co.uk) it is necessary to explain which texts for listening should be analyzed and then
discussed in class. BBC World Service is useful because students can choose the appropriate level
of English individually. At the same time, we use ICT methods for dialogic communication online
while teaching English (oral and written speech is trained).

Dialogic learning is used in educational areas of language and literature. Therefore, in the
process of teaching methods of teaching these disciplines in primary school, we focused on two
main approaches to mastering, primarily in English: “top-down” — educational dialogue begins
with listening to a sample dialogue with its subsequent variation, after that — creation of dialogues
by analogy in different pedagogical situations (reproductive-intuitive stage); “Bottom-up” is a way
from mastering the elements of dialogue at the initial stage (replicas of dialogic unity) to its
independent formulation based on the teacher’s proposed educational communication strategy,
which does not include listening to sample dialogues (creative stage) [9, p. 185].

The semantic and methodological aspect of forming the readiness of the future primary school
teacher for dialogic learning of students involves the appropriate direction of the content of
teaching professionally oriented disciplines (Tables 1, 2).

The discipline content Dialogic direction of the content

1 Foreign language (Year 1)

Oral speech. Dialogic speaking skills: the ability | Language etiquette in dialogic activities: work
to establish contacts, lead and finish a [in pairs, groups; the ability to establish a
conversation using the rules of speech etiquette; | conversation with the ethical norms and values
correct English pronunciation skills; general [ of a multicultural society, consciously
communicative speech competencies overcome communication barriers.

2 Didactics (Year 2)
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Methods and techniques of teaching. Teaching
aids.

Forms of organization of the educational process
for primary school students.

Requirements for a modern lesson. Lesson types
and structure. Non-standard lessons in primary
school.

Control over students' learning activities. The
concept, functions, types of control. Checking
and assessment of academic achievements of
primary school students.

Methods of organizing dialogic learning of
students.

Communicative support of the lesson.
Formative assessment of the results of students'
learning activities in the process of dialogic
learning. Participants skills of critical reflection
in the educational process as an internal
dialogue for self-improvement and self-
development of the individual.

Theory and Methods of Education (Year 3)

Principles of education. Methods and techniques
of education. Forms of organization of the
educational process in

Extracurricular educational
upbringing. The content of education in primary

primary  school.

activity. Family

school (mental, moral, aesthetic, labor, physical,
etc.)

Organization of a dialogue educational
environment in an educational institution as an
positive  adaptation

students from

effective means of
(socialization) of
vulnerable groups.
Dialogic technologies

educational work.

socially

in primary school

Teaching Skills (Year 3)

Professional self-education of future primary
school teachers as a pedagogical problem. Ways
of organizing the educational process in primary
school. Pedagogical situation and pedagogical
tasks as components of the educational process
in primary Styles of pedagogical
communication. The problem of pedagogical
cooperation in practical pedagogy. Teachers’

school.

pedagogical tact and skills. Teacher's authority.
Pedagogy as a practical director. Pedagogical
technique and technology. Attention and
observation  of  the primary school
teacher.Teachers’ imagination. Basics of speech
technique. Breath. Voice. Diction. Fundamentals
of facial expressions and pantomime. A teacher’s
pedagogical creativity. Organization of the
creative environment in the educational process.

Ways of organizing dialogic learning in
primary school.
Mastery of pedagogical interaction of teachers
with students and their parents. Tolerance and
empathy in pedagogical communication.
development of a
Professional reflection of a teacher. Individual-
professional style of communication and
pedagogical image. Self-analysis and self-
dialogic communication
increase

Professional teacher.

correction of the
style Ways  to
competence as a guarantee of success in
partnership pedagogical interaction.

communicative

Pedagogical Innovation (Year 3)

The technological approach in education. System
innovative technologies, their characteristics.
Module
learning technologies.

Author’s pedagogical technology. Design of
author's educational technologies. Application
of interactive

and local innovative pedagogical

interactive
equipment in school. Organization of interactive

methods and

Innovative and interactive technologies for
organizing dialogic learning in the New
Ukrainian School. Structure and features of
designing educational dialogue
environment in a modern primary school.

an
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learning in primary school. Interactive methods
and rules of interactive learning. Readiness of
primary school teachers to organize the process of
interactive learning.

4 Children’s Literature and Methods of Teaching Literary Reading

(Year 3)

Ukrainian literature for children and youth.
Foreign literature for children and youth.
Communication and interactive interaction in the
process of analysis, critical thinking, and
discussion of works of art.

Methods of teaching literary reading in primary
school. Formation of literary (reading, literary,
personal activity, library and bibliographic)
competence of primary schoolchildren.

Literary reading lesson. The integrated lesson of
language and literature. New and traditional
methods of promoting children's books and
reading.

Features of the organization of educational
dialogue in the initial course of language and
literature education, particularly in “Interact
orally” and “Read”.

Methods of developing students’ dialogic
speech, etiquette norms of communication
culture.  Features of formation of
schoolchildren’s reflective experience.
Developing students' ability to perceive,
analyze, interpret and evaluate oral
information and wuse it in various
communicative  situations, communicate
orally with other people in dialogic and
monolog forms to achieve certain life goals.
Types of hermeneutic situations in the
process of reading and discussion.

5. Fundamentals of Inclusive Education (Year 4)

Humanization of interpersonal relationships in an
inclusive process.

Pedagogical principles of personality-oriented
interaction in the inclusive process. The essence of
child pedagogy. Psychological, medical, and
pedagogical consultation, and its importance in
determining the educational prospects of the child.
The main stages of psychological and pedagogical
support of inclusive education of children with
mental and physical disabilities. Typical needs of
interpersonal interaction in the systems “parents-
children”, “parents-teachers”, “students-students”
and others.

Features of the organization of dialogic
training for students with special educational
needs (according to nosology). Pedagogical
ethics in the inclusive process.

Dialogue interaction and possible difficulties
in its organization. Conflicts in dialogic
interaction between participants of the
educational process and ways to overcome
them.

6. Selective course

Practical Course of English (3rd-4th year)

Oral speech. Dialogic skills: exchange of
professional and non-professional information
with the interlocutor; participation in a discussion
on a particular topic.

Methods of creating dialogues by analogy in
different pedagogical situations. Creating
educational dialogues on the chosen topic
based on the teacher's educational
communication strategy.
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7. Selective course
Methods of Teaching English in Primary School (4th year)

Methods for techniques of development of | Methods of organizing dialogic learning for
students' speaking skills at English lessons. primary school students at English lessons.
Techniques for the development of the
communicative activity of primary school
students.

Innovative and interactive technologies for
organizing dialogic learning of English in
primary school. Feedback in the dialogical
teaching of students in English lessons. Peer
evaluation in dialogic learning. Foreign
language communicative culture of a New
English School teacher.

8. Selective course
English Literature for Children (Year 4)

Children’s literature of the Renaissance. Bright | Innovative-interactive  technologies  for
Renaissance British writers and their works for | organizing dialogic learning of students
children. using works of English children’'s literature.

Children’s English literature of XXth century.

Tab. 1. The dialogic direction of the education content in a higher education institution (specialty Primary education:
Bachelor degree)

The process of organizing dialogic training of students requires the appropriate personal and
professional qualities, the culture of dialogue on the basis of humanity, personality-oriented
education, mutual respect, and more. Therefore, in modern science and practice, the concept of
“pedagogical communication” is common, which is considered through the prism of high moral
virtues. In pedagogical communication, according to H. Vasianovych, the following functions are
realized to achieve its goal:

- contact: establishing the state of bilateral readiness to receive and transmit messages and
maintain communication until the end of the act;

- informational: exchange of messages (descriptions), questions and answers;

- motivating: encouraging a partner or oneself (stimulation and self-stimulation) to perform
certain actions;

- coordination: mutual orientation and coordination of actions when it comes to joint activities;

- cognitive: adequate perception and understanding of the meaning of the message, as well as
mutual understanding (intentions, attitudes, experiences, states of partners);

- emotional: unconscious “exchange of emotions”;

- establishing relationships: awareness and fixation of their place in the system of role, status,
business, interpersonal and other relationships;

- influential: change of behavior, value-motivational sphere of the partner (intentions, views,
opinions, decisions, ideas, needs, level of activity, tastes, norms of behavior, evaluation criteria,
etc.) [19, p. 374-375].

These and other issues of pedagogical ethics and culture of the organization of dialogic
learning will be the subject of mastering by future Masters of primary education when studying a
special elective course “Communicative Pedagogy”.
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During practical classes in the process of organizing dialogic learning, we tried to teach an
interlocutor (a future teacher) the basic techniques of listening, which is an essential condition of
communicative culture. The emphasis was placed on the importance of the interlocutor’s opinion,
showing interest in his/her problems, solidarity with the interlocutor (or vice versa), etc. In order to

check whether the interlocutor was attentive, it was recommended to clarify his/her opinion with

the help of explanatory answers or paraphrasing of the text (for this purpose we used questions,
using the main points of the interlocutor's message).

No The content of the discipline Dialogic direction of content
1. English for Professional Purposes (1st year)
English for Professional Purposes in | Psycholinguistic principles of development of

Primary Education: Careers in School | foreign language communicative competence. The
Education. Child development. Health. | skill of organizing educational dialogue in
Childcare. To love a child. educational space.
Foreign language communication strategies in the
professional activity of a primary school teacher.
2. Communicative Pedagogy (2nd year)

The essence of Communicative Pedagogy.
Functions of Communicative Pedagogy.

Styles of pedagogical communication.
Trends in the development of pedagogical
communication. Means of educating

communicative culture.

The essence of the moral relations of the
teacher in professional activities. Features of
pedagogical Family
relationships as a “school of human
relationships”. The diversity of moral
relations of the teacher.

Ethical categories in psychological and
pedagogical interaction. Good and evil in
the professional communication of the
teacher. “Good-meeting” teacher and
student in pedagogical communication.
“Good professional
communication.

“Good action” in the culture of
communication of the teacher. Variants of
pseudo-goodness
pedagogical communication (according to
H. Vasianovych).

Communicative culture and directions of a
teacher’s psychological and pedagogical
adaptation. The structure of the process of
professional adaptation. The reasons for the
difficulties of the adaptation period of the
young teacher. Conditions for successful

interaction.

word” in

in psychological and

first professional adaptation of a specialist.

Principles of Partnership Pedagogy in dialogue.

Language etiquette of dialogic learning in primary
school

Communicative culture of participants in the
educational process in the process of organizing
educational dialogue.

Pedagogical skills of effective usage of means of
verbal and nonverbal communication in the

dialogic teaching of primary school children.
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The essence of non-verbal technique of the
teacher. Means of non-verbal
communication of the teacher as a necessary
condition for the culture of professional
communication. The main elements of
nonverbal communication: intonation,
speed, volume and mode of speech,
articulation, pitch, etc.

3. Country Studies (2nd year)

Educational System in Great Britain and | Intercultural dialogue in the modern space of
the USA education. The experience of English-speaking
Culture. Arts. Tourist Sights of GB and the | countries in innovative forms and methods of
USA organizing dialogic learning of primary school
students.

Tab. 2. Dialogic direction of the content of education in higher education: selective disciplines (specialty “Primary
Education”: Master Degree)

Students should be involved in professional reflection: “How to achieve a better understanding
of the opinions of students (colleagues) in professional communication?”, “Do certain techniques
help you speak more fluently?”, “Does it offend you when the interlocutor isn’t listening?”.
Discussing these and similar situations, students should be involved in the analysis of their
behavior and actions of others, share their thoughts, feelings, and discuss various topics, especially
professional and pedagogical. At the stage of reflection, the teacher asks the participants a number
of questions: What helped the group to complete the task? Who was uncomfortable and why? Is
the team leader always right? How does the person who is not allowed to speak feel? What helps
and hinders teamwork? What should help a teacher? What have you gained from team-work?
[13].

In the process of studying the methods of teaching English in primary school, one of the
methods of reflection was the method of pedagogical essays. To do this, students were asked to
choose one of several topics for writing a non-format essay: setting a question or problem; naming
the reasons for this problem (outcomings, problems, experience); thesis argument, illustration of
the problem ( facts, arguments, experience); I-positions (own opinion in the educational space);
conclusions (problem solving, proposals, recommendations, formulation of principles, solutions
and practical significance).

In the process of students” internship at schools we used the questionnaire, which contained 6
types of questions: 1. Simple. 2. Clarifying (“so you say...?”, “If I understood correctly,...?”, “I may
be wrong, but you seem to have said...?”). 3. Interpretive or explanatory (“why do the leaves on
the trees turn yellow in autumn?”). 4. Creative (“What would change in the world if people didn’t
have the Internet?”, “How will computer technology develop?”). 5. Assessment ( “In what way is
one lesson different from others?”). 6. Practical (“Where in your normal life can you find
advertising?”, “What would you do if you were...?”).

During the formative stage of the pedagogical experiment, the following forms of organization
of problem-based learning proved to be effective: problem situations and questions; business
games (a press conference, a symposium, a briefing, a round table, an auction, etc.); role-playing
games (la esson-dialogue, a lesson-monolog); role illustration (a lesson-game, a lesson-excursion, a
lesson-discussion, a lesson-virtual trip, a lesson-fairy tale, a lesson-dramatization), etc.

In the educational process of the university we consider it efficient to use the system of
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professional and educational situations and conduct professional and pedagogical training. It
should be noted that they can be used at lectures and practical classes, and can be organized by
teachers and students. It is obligatory for teachers to make a detailed description of the objectives
of the discipline in general and each specific lesson in particular.Tasks must be clearly set. To do
this, you need to determine the timing and amount of theoretical, laboratory and game
components of the lesson. Because they must be aimed at achieving practical results.

Professional and pedagogical training is focused on the use of active methods of group
activities and self-improvement for the development of future teachers' professional skills to
organize dialogic learning in primary school. Pedagogical training consists of two blocks: exercises
to develop sociability, attention, imagination, future primary school teachers” speech and exercises
to solve educational and professional tasks. In order to develop future teachers” skills to organize
dialogic learning, it is necessary to use a system of educational and professional situations, which
are a fragment of the educational process, reflecting teacher - students interaction, assimilation,
generalization, repetition, consolidation of students' knowledge and formation of their learning
skills and abilities, control and self-control, which is the basis for research, analysis, solution,
design for teachers’ professional growth.

During extracurricular activities, we also conducted a series of training sessions for students to
increase their readiness for dialogic learning, in particular to identify the level of pedagogical and
psychological adaptability of future teachers in the institution, typical difficulties and problems,
emotional experiences, related to the process of adaptation to new living conditions and entering
the profession; to study pedagogical skills necessary for future teachers’ successful dialogic
training etc.

Thus, the involvement of future primary school teachers in various forms of dialogic
interaction in the educational process creates opportunities for the formation of their
communicative culture, professional communication ethics, pedagogical skills and others.

3. CONCLUSIONS

We consider the organization of dialogic training of future teachers in the context of the
formation of their professional readiness for the organization of dialogic training in primary school
as a holistic system of such training, which includes: pedagogical goal-setting, tasks, content,
methods, techniques, means and forms of organizing the work of students and teachers in dialogic
learning, evaluation of the results of educational and cognitive activities, etc. Therefore, working
with students, it is important to take into account organizational and methodological aspects
which involve dialogue: the content of education; forms and methods of organizing the
educational process; communication in the context of the organization of relevant study groups on
the basis of mutual understanding and mutual respect; critical reflection of the participants of the
interaction. This article provides an approximate dialogic direction of the content of future primary
school teacher training (at the Bachelor’s and Master’s level), and also proves that this will allow
effective implementation of the proposed methodological tools to improve the quality of training
of future teachers to organize dialogic learning.
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@®omin Karepmua, boriko laamna. IligsuimeHHs eQeKTMBHOCTI IIATOTOBKM BuMTeAsl AO OpraHisaliil
Aial0TiyHOTO HaBUaHHs Y4YHIB ITOYaTKOBOI IIIKOAM: OpraHizaIlilfiHO-MeTOAMYHMII acmekT. Kypnaa
Ipuxapnamcoiozo yrisepcumemy imeni Bacurs Cmeparuxa, 9 (1) (2022), 44-57.

Y crarTi 1mojaHo opraHizanilfHO-MeTOAMYHI acHeKTy IIpodeciiiHol MiAroTOBKM MaiiOyTHIX Y4MTeaAiB
IIOYaTKOBOI IIKOAM A0 AiaAOTiYHOTO HaB4YaHHS y4HiB. /iaaoTriyHe HaBYaHHs SIK Pi3HOBMJ, iHTepaKTMBHOI
Oprasi3aliii OCBITHBOIO IIPOLIECY, IO I'PYHTYETLCS Ha B3a€MOPO3YMiHHI Ta B3a€MOAil aBTOP BBaXKa€ A1€BUM
akTOopom miaBuIeHHsT piBHA IpodeciiiHOI MalicTepHOCTI MaiOyTHBOTO BYMTEAS IIOYATKOBOI IIKOAMN.
OkpecaeHo opraHizamiiiHi acleKTH IOAO e(eKTMBHOIO HPaKTMIHOIO BUPIIIeHHS J0CAiAKyBaHOI
npoOaeMu, sIK: AiaA0Ti3allis 3MiCTy OCBiTH; BIIPOBaJ XKeHHs: PisHMX (pOpM MPOAYKTUBHUX AialOriB i cucteMu
MeTOZiB IpOOAEMHO-Aial0TOBOTO HaBUaHHS;, AiaJorizallil CIiAKYBaHHSI K CTBOPEHHsS II€BHOTO
IICMIXOEMOLIIITHOIO OCBITHBOTO MiKpocepeZoBuina; (OpMyBaHHSI HaBMYOK KPUTUYHOI pedaekcil MaitOyTHiX
daxiBIiiB K BHYTpIIIHBOTO Aial0Ty AAs CaMOBAOCKOHAJeHHs Ta CaMOPO3BUTKY. lIpusBeseHO KaIOuOBi
IOAOXKEHH 11040 BAOCKOHAAEHHs 3MIiCTy OCBIiTU y KOHTEKCTi AiaAorisallii HaB4aHHS y 3aKAa4i BUILIOI OCBiTH
Ha piBHi OakaaaspaTy Ta Marictparypu. BusHaueHo mejaroriunmii IIOTeHITial AMCIUILAIH IICMXOAOTO-
IeAarorivyHoro Ta (l)aXOBO-MeTOAI/I‘IHOFO CIIpsIMYBaHH:I 111040 AiaAorisaliii Hap4aAbHOTO Iporecy. /JoseseHo,
mo edekTuBHUMN $OpMaMM Ta MeTOAaMM AiaAOTiYHOrO HaBYAHHS y IIIATOTOBII IIeJaroriB €: TpeHiHrH,
IpyHoBa AisAbHICTE, TPOOAeMHi AeKIlii, iHTepaKTUBHI 3aHATT:, AMCKYCil, AMAAKTIYHI irpu, A4i10Bi Ta poAbOBi
irpm Ta in. Harosomeno Ha OCHOBHUX IIPMHIMIIAX IIe4aroriyHOi €TUMKMU Ta KyAbTypPM OpTaHi3allil
AlaZ0TiYHOTO HABYAHHS Y Me>KaxX BUBYEHHs MaifOyTHIMM MaricTpaMu IIOYaTKOBOI OCBiTH CIIeriaabHOro Kypcy
3a Bubopom «KomyHikaTmBHa mesarorika». 3'scoBaHO, IIO SIKiCThb AiaAOTiYHOTO HaBYaHH:S JeTepMiHOBaHa
piBHeM cpOpPMOBAHOCTI KOMYHIKaTMBHOI KOMIIETEHTHOCTI y4JacCHMKIB ITe4aroriyHol B3a€MOAil, IepeayciM
OIlaHyBaHH: HMMM OCHOBHUMU IPUIOMaMM CAyXaHH:.

Y crarTi 4yacTKOBO BMKOPHCTaHO MaTepiaam aucepraniiinoi podoru K. ®omin «IliaroToska pBumreas
IIOYaTKOBOI IIIKOAM A0 OpraHisamnii AiaA10TiyHOro HaBYaHHA» Ha 3400y TTs gokTopa Ppiaocodii (2020).

Kao4doBi caoBa: migroroka MariOyTHIX y4umMTeAiB IIOYAaTKOBOI INKOAM, JiaJoriuyHe HaBYaHHI,
KOMYHiKaTVBHa KyAbTypa BUMTeAs, AiaAoTriuyHe CIIiAKyBaHHs, IIeJaroriyHa B3a€MOAisl.
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