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Abstract. The article deals with the problem of the main aspects of the readiness of education
professionals for social partnership for the development of inclusive processes. The authors aimed
at substantiating and exploring the main aspects of the social partnership of family and educational
institution for the development of inclusion and revealing the features of the formation of readiness
of teachers and parents for this process. It is established that the organization of systematic and
scientifically-based and practice-oriented work, which is aimed at forming parents' ideas and skills
in the field of family education, is important for improving parental competence. The principal
features of the partnership are highlighted: the long-term nature of the interaction and mutual
responsibility. It is determined that social partnership is an educational interaction between teachers
and parents, which is characterized by a common attitude and coordination of actions aimed at the
development of children and taking into account their individual characteristics and capabilities.
The goal of the social partnership is to improve the quality of education for children with special
needs in an inclusive space, which will be effective if all participants are coordinated, pool their
resources and personal interests in developing competencies needed to make decisions about child
development. It is proved that the implementation by teachers and parents of children with special
needs of individual educational trajectories on the basis of partnership ensures the transition of
participants in the educational process to a higher level of competence development in a favorable
inclusive environment.

Keywords: interaction of teachers and parents, readiness, children with special needs, inclusive
environment, individual educational trajectories, competence, social partnership.

1. INTRODUCTION

The content of modern requirements for education states that it should take into account the
educational interests and needs of children, their families, teachers, as well as peculiarities of
national, socio-cultural and other conditions of educational process [7]. Therefore, an important
task of education professionals is to create in modern educational institutions and help families in
creating a favorable environment for the development of children with special needs, taking into
account age, individual characteristics and capabilities of each child as a subject of interaction
with themselves and other children adults, and the world.

Implementation of educational tasks taking into account the requirements of the New
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Ukrainian School involves professional training of teachers, readiness of parents for self-education
on inclusion, peculiarities of the education of children with special needs and the formation of
competencies necessary for effective organization of development of children with special needs.

In the context of the process of reforming education and the concept of continuous teacher
training, the principles focused on the development of their professional competence in the
direction of interaction between all participants in the inclusive educational process and its
effective organization (Fig. 1) [13].
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The «principle of subjectivity», which states that educational activities must be
subjectively significant

, N
The «principle of development», which determines the overall sequence that is
characteristic of the process of quality improvement: the emergence, formation, change,
development

g N
- The principle of «quality monitoring», compliance with which involves the creation of

effective methods for assessing qualitative changes in the process of providing
. educational services )
~
The «principle of variable organization of training» aims to form in the process of
professional development of individual approach to teaching with the establishment of
criteria for their evaluation (it is implemented through the design and various
educational trajectories of professionals that provide maximum satisfaction of different
educational needs and personal professional interests)

Fig.1 General principles of effective organization of the educational process

It should be noted that the family in modern conditions is the main social institution, customer
and partner of education for various categories of children. Researchers claim that the
effectiveness of work on the personal development of the child is largely determined by how
effectively child” parents are involved in the pedagogical process, the extent to which they are
competent to implement the educational function [5].

2. RESULTS AND DISCUSSION

Researchers explore various aspects of the problem of interpersonal, professional, pedagogical
interaction, for example O. Kokhanova reveals the main approaches to the psychology of
partnership in education, V. Morgun focuses on the pedagogy of cooperation and psychology of
tolerance, G. Tatarintseva lays the methodological foundations for interpreting the concept of
«partnership». N. Shigonska - philosophical, psychological, sociological and pedagogical essence
of the category «professional interaction». The scientific space includes works that consider the
features of pedagogical interaction in the field of psychology (R. Werderber, G. Lozhkin, N.
Povyakel, L. Prokhorenko, Semichenko, N. J. Smith) and pedagogy (A. Boyko, O. Dubasenyuk, V.
Zasenko, V. Kan-Kalik, A. Kolupaeva, K. Petryk, N. Yaksa, Y. Kostyushko, M. Rybakova) and
others [4]. At the same time, in modern conditions, research on the partnership of participants in
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inclusive educational space is becoming important, which led us to choose the problem of
research.

The purpose of the article: to substantiate and explore the main aspects of social partnership
between family and educational institution in order to improve the quality of the inclusive
process and to reveal the characteristics of forming the readiness of teachers and parents for this
process.

Given the differences in approaches to solving problems of family upbringing, researchers
focus on the idea that the basis of effective organization is the work of teachers with parents on a
partnership basis. Because the ability of parents to organize the process that affects the
development of the child directly depends on the level of parental competence [12].

Combination of knowledge, skills, abilities and experience of parents ensures their ability to
successfully implement an individual program of development of a child with special needs in the
family (home education), which we identify as basic parental competencies.

The sociality of the phenomenon of parental competence is determined by the level of
responsibility of parents for children, for their physical and moral well-being [8]. Therefore, to
increase parental competence (the formation of the necessary knowledge, skills to communicate
with children and resolve conflict situations, etc.) it is important to organize systematic and
scientific and practice-oriented work aimed at forming parents' ideas and skills in family
education.

Within the organization of inclusive educational space, certain areas of cooperation with
parents are provided (Fig.2) [2; 6].

Thus, we can say that parents and teachers are two powerful forces that determine the
socialization of a child with special needs from preschool age, each of which has its own
advantages and characteristics. However, it is their social partnership that is effective, which not
only enables the formation of parental competence [6], but also promotes the professional
development of teachers involved in the inclusive process.

educational, involves the formation of parents' perception of a child with
developmental disabilities, acceptance of its features and originality (use of
modern forms of work: parent school, club, individual consultations, etc.)

psycho-medical-therapeutic, aimed at reducing the level of psycho-emotional
stress in parents and relatives of a special child, the formation of rejection, abuse
L of such a child in the family, etc.

/~ social, combines social training (formation of ideas about effective forms of N
behavior in different social situations, as a result of which parents overcome
social anxiety) and socially active direction (development of social activity of
—  parents - their involvement in socially significant activities of the educational ol
\__institution) /

f legal, the purpose of which is to increase the legal awareness of parents in the
_ field of legislation on children and families (legal advice and independent study

. of legal documents) y

Fig.2. Directions of cooperation of specialists of the institution with parents in the conditions of inclusive educational space

It should be noted that the need and importance of this type of interaction between parents
and professionals of the educational institution is based on certain significant needs of all subjects
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of the educational process (Fig. 3) [10].

Social partnership is considered as a certain type of jointly organized activity of all subjects of
the educational process, characterized by their common goals and values, voluntary interaction,
as well as recognition of the responsibility of the parties for the result of their cooperation [9].

By general definition, social partnership is a system of relationships between representatives
of employees (professional organizations) — on the one hand, employers and their associations —
on the other, and the state and local governments - on the third, which includes consultations,
negotiations on the basis of coherence in order to respect the rights and interests of workers,
employers and the state [8].

In modern scientific research on the organization of social partnership between family and
educational institution, the stages of its formation are identified (Fig. 4) [11].

The
relationship
between the
quality of home Parents' needs
education and for support
the problems
and needs of the
child

The child's needs for
educated parents

Fig. 3. The needs of the subjects of inclusive educational process in social partnership

*acquaintance, during which common goals and objectives, common values and
available resource base are determined. The resources of parents include both

1 -stage— | material resources and motivational readiness of parents to join the life of the

educational institution, their potential activity

*joint activities, which assume that the future social partners have identified areas
2-stage — of interaction and resources and move to the process of designing a specific
| program of joint work

Yy

sthe partnership itself under the condition of voluntary partnership, which is
3-stage — understood as the presence of freedom and awareness of choice in various forms
of joint activities

Fig. 4. Stages of forming an effective social partnership between an educational institution and a family

At the same time, in the second stage, parents' trust in teachers becomes important, which is
formed in the presence of three main factors: compliance with ethical norms; support of parents
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and real care for them (information, education, counseling, education), as well as social and
psychological assistance to the family; productivity (if the social partners do not follow the results
of their efforts, the interest in cooperation disappears) [3].

Signs of partnership are also their longevity - the focus on the long-term nature of the
interaction, and mutual responsibility, the foundation of which is also laid in the second stage.
Parental responsibility may not come immediately: this quality is nurtured gradually, like any
other personality trait.

The stages of social partnership, which are important to implement in the inclusive space of
the educational institution, are presented in Fig.5.

In these conditions, there is a need to take into account the motives of the social partners to
participate in educational activities and the presence of a certain level of competence in this area.

A
motivation
partnership
voluntariness,
longevity,
common activity | mutual responsibility,
- L
g strength,
+ | productivity,
support
acauaintance
—_ >
S values,
° | resources ¢
£
-—

Fig 5. Stages of social partnership between the educational institution and the family

Scientists have also revealed the successive stages of forming a social partnership between a
family and an educational institution:

- diagnostic stage, the purpose of which is to determine the social demand of parents for
education;

- conceptual stage, involves designing a general concept of social partnership, which can be
represented by a social project, long-term program or in another form (model, road map, etc.);

- activity stage aimed at the implementation of all planned areas and forms of work within the
formulated concept of social partnership (educational; advisory; communicative; organizational;
information activities);

- analytical stage, the content of which is presented in three areas: formulation of the results of
interaction between family and institution for the school year, assessment of the organization of
work with parents of children; determining the effectiveness of the concept of social partnership;
changes to the concept and design of its implementation plan for the next school year [2].

The advantage of these approaches, in our opinion, is that they have an assessment of the
effectiveness of organized interaction within the social partnership.

Teachers and parents work together on the educational task, solving the peculiarities of
cooperation, co-creation, exchange of knowledge and ideas. In the process of joint discussion of
ideas that arise, they learn to listen to each other. With each new educational task, the social
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partners improve the strategy and tactics of pedagogical research, create their own algorithms of
action that lead to success.

In order to implement the above ideas, a case-method aimed at solving a certain problem,
which is proposed in the developed form, is formulated by a leading specialist, in a real situation
[10]. The case is a task and a source of information. It involves modeling, problem method,
experiment, methods of description, classification, discussion, games and other methods of work.
Working with the case, teachers and parents form components of basic competencies: the ability
to solve problems, communicate, apply knowledge in practice, negotiate, take responsibility,
tolerance, reflective skills, etc. [5].

Thus, the effectiveness of the processes of learning, self-education and professional
development of adult subjects of the inclusive process in the modern education system is due to
the effectiveness of their interaction within the social partnership. The use of active and interactive
methods of interaction by teachers will promote the development of competencies of both parents
and teachers, as well as effectively solve the problem of educating children with special needs,
taking into account their individual needs, features and capabilities.

Social partnership in the study is understood as an educational interaction between teachers
and parents, characterized by a common attitude and coherence of actions aimed at the
development of children and taking into account their individual characteristics and capabilities.
The aim of the social partnership is to improve the quality of education of children with special
needs in an inclusive space, which becomes possible provided that all participants are
coordinated, as well as pooling their resources and personal interests in developing competencies
needed to make effective decisions about development of different categories of children.

The analysis of scientific and pedagogical research showed that the social partnership of
family and educational institution is governed by a number of principles:

- Openness — involvement in the educational process of the child and her parents as active
social partners of the institution, and provides for consideration of their requirements, equality of
rights and opportunities, the division of responsibilities for the organization of educational
activities;

- Voluntariness — the participation of social partners in the implementation of individual
development programs for children with special needs on a voluntary basis, taking into account
personal educational interests, which contributes to the development of its capabilities;

- Awareness — parents and teachers, as open social partners, realistically assess their
pedagogical capabilities and responsibilities for inclusive education of the child in the institution
and at home;

- Optimal combination of developmental processes, which are determined by the actions of
adults and the developmental process, due to the capabilities and characteristics of the child.

Social partnership should be considered taking into account the stages of its development
(adaptive, motivational, activity, effective).

Each of these stages involves:

- invariant part — expansion of general pedagogical, normative-legal, psychological knowledge
as important components of competence of educators and parents;

- variable part — individual activities of teachers and parents, aimed at the practical application
of theoretical knowledge to solve practical problems of child development with special needs and
social partnership;

- correctional and advisory part — assistance to teachers and parents in the implementation
and correction of their individual educational trajectories, which are aimed at solving the
problems of social partnership [11].

As mentioned above, organizational and methodological support for the development of
competencies of teachers and parents is based on learning technologies, as well as active and
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interactive methods of organizing the educational process: case method, business games,
consultations, discussions and more. The proposed technologies allow to effectively implement
the principles and objectives of inclusive education.

Experience shows that the case method gives social partners the opportunity to work in a
team, actively interacting with each other, exchanging ideas to achieve a common result [1]. It is in
teamwork that social partnership is built as a system of special educational interaction, within
which the interests of professionals and parents are coordinated on all issues related to the
education, upbringing and development of a special child.

We consider the technology of A. Mayer [6], which is based on the taxonomy of B. Bloom on
competence as a sufficient and necessary condition for educational activities, self-development
and self-improvement of teachers in educational institutions in line with the problem. In the
model proposed by the author, four gradations are distinguished: worldview minimum (M); basic
knowledge (B); program knowledge (P); extracurricular knowledge (E). Their characteristics for
teachers and parents are given in table 1.

The actual (I), algorithmic (II), analytical (III) and multifunctional (IV) levels are also
distinguished in the considered skills structure. Their content is disclosed in table 2 [6].

Subjects of the educational process

Teachers

Parents of a child with special educational
needs

Minimum knowledge required for pedagogical

Minimum knowledge required for

needs, which teachers acquire independently

M | activities for the implementation of development pedagogical activities to implement an
programs, which are mastered by graduates of individual development program
universities.
Knowledge required for pedagogical activities in Knowledge required to design and
B the design and implementation of inclusive consolidate the results of work defined by
educational process the individual development program in the
home education of a child with special needs
Knowledge required for professional activities in Knowledge necessary for educational
P the design and implementation of individual activities on the implementation of
programs for the development of children with correctional and developmental work in
special needs in an educational institution home education of a child with special needs
Additional knowledge on the correction and Additional knowledge that parents acquire
E development of a child with special educational independently under the guidance of

specialists

Tab. 1. The structure of knowledge of teachers and parents

Thus, the Table 3 offers a description of the qualities of individual activities of teachers and
parents to develop their willingness to cooperate in an inclusive educational space, which are
considered as a synthesis of knowledge, skills and motivation [1].

The readiness of teachers and parents to implement an individual program of development in
the social partnership of family and educational institution involves the phased activities of all
participants in the educational process (Fig. 5).

To determine the initial level of parental competence development, the questionnaire was
arranged to motivate parents to replenish pedagogical knowledge and skills to carry out
individual activities for the education of a special child at home.

Subjects of the educational process
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Teachers Parents
Requires the ability to perform professional Provides the ability to perform activities for the
[ | activities in the design and implementation of design and implementation of individual
the main development program and development programs
individual development program
Provides the ability to analyze the educational Provides the ability to analyze the educational
I situation, choose and implement educational situation, choose and solve problems of inclusive
tasks based on practical experience and a high education of a child with special needs based on
level of skills parental experience and acquired skills
Assumes the availability of skills to assess and Assumes the presence of skills of analysis,
I forecast the development of educational assessment of the educational situation, creating
objectives, creating your own algorithm of your own algorithm for the implementation of
pedagogical activities for the implementation individual development programs in home
of individual development programs education of children with special needs
It is characterized by the ability to navigate in It is characterized by the ability to predict the
\V4 scientific and pedagogical knowledge, the development of a child with special needs in
ability to predict the development of educational activities, use the created algorithms of
pedagogical situations, use algorithms in action in individual correctional and developmental
inclusive space, actively include information work, actively include information technology to
technology to design, implement and improve design, implement and improve individual
the program of development and formation of development program and develop new
new knowledge and skills knowledge and skills

Tab. 2. Skills structure of teachers and parents

We can say that the introduction of the above technology of competence development reveals
the conceptual, substantive and procedural part of the development of social partnership of
teachers and parents and their implementation of their own individual educational trajectories

(personal path of personal potential).

A survey of parents (30 people) was conducted to identify individual features of the
development of children with special needs at home and those aspects of them that are important
to focus on in order to create a favorable inclusive environment. The social status of parents is

given in Table 4.

Quality

Characteristics of the quality of individual activities of the subjects of the educational process

Teachers

Parents

Properties, qualities as personal

competencies

Individual activity during the implementation
of the development program is based on the
required minimum of professional knowledge
and skills, motivated need to ensure the
protection and safety of professional activities

Individual activity in home education of a
child with special needs is based on the
necessary minimum of knowledge and skills,
motivated by the desire to develop individual
capabilities of the child and their own
pedagogical skills in the implementation of
individual development program (their child)

Individual activity on the implementation of
an individual development program is based
on the ability to apply a set of professional
knowledge, skills, algorithms of action in
practice; friendly relations with the child,
parents, colleagues during the organization of

the inclusive process

Individual activity in home education of a
child with special needs is based on the ability
to self-education; establishing friendly
relations with specialists during parental
activities to implement an individual program
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Individual activity on designing and Individual activities on home education of a
g implementing an individual development child with special needs are characterized by
§ program, which provides for social self-improvement of the entire system of
g partnership, is characterized by self- competencies and successful implementation
g improvement in professional activities, focus of the child's individual program, which
© on respect and recognition of colleagues and | deserves respect and recognition in the family
other participants in the inclusive process and peers
Individual activity is characterized by the Individual activity is characterized by high
> ability to self-development, developed a sense psychological and pedagogical culture,
2 of empathy, receptivity to innovation, responsibility, efficiency of the organization of
(%))
< willingness to be creative to effectively home education of the child with special needs
organize and lead an inclusive educational and active interaction with experts in the field
process based on social partnership of education on the basis of social partnership

Tab. 3. Description of individual activities of teachers and parents of a child with SEN

Preparatory stage

*Collection of initial information on the organization of inclusive educational process.
*Development of competence-oriented recommendations for parents, preparation of organizational and
methodological support for teachers and parents in an inclusive educational process

* Advising teachers and parents on the organization of inclusive educational space of the educational
institution

7

Adaptation stage

e
sTeachers: independent preparation for the organization of work with a child with special educational

needs
e Parents: observation of the child, identification of individual features of its development in an

inclusive educational process
eIdentifying difficulties in the development and education of children, especially in an institution
*Determining the initial level of competence development of teachers (self-assessment, mutual
assessment) and parents (self-assessment)

s

Design stage

b

*Development of competence-oriented recommendations of individual educational trajectories of

teachers and parents
*Designing individual educational trajectories of specialists and parents and individual development

program for a child with special needs

*Coordination of actions of teachers and parents during the implementation of the individual
educational program of the child

eIndependent performance of practice-oriented tasks within individual educational trajectories

*Joint activities of teachers and parents

-
Practice-oriented stage

%,

*Discussions, group consultations aimed at meeting the educational needs of teachers and parents,
motivating them to develop competencies for inclusive education of children with special needs

e Tracking the dynamics of child development

eImplementation of competencies of teachers and parents in joint activities

Fig.5. Activities of all participants in the educational process for the implementation of the child’s individual
development program in a social partnership of family and educational institution
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The question “How to adapt a child with special needs to the conditions of the educational
institution?” was discussed during the initial consultations with parents. Parents were acquainted
with the peculiarities of the institution, the peculiarities of children's communication with each
other and so on.

Family characteristics
Complete family Alone Divorced Large families
18 2 6 4
Education
Higher Not complete higher Secondary education Secondary special
education education
Mother
12 5 3 10
Father
8 10 2 10
Social status
Intelligentsia Workers Employees Entrepreneurs
8 2 10 10

Tab. 4.Social status of parents of children with special educational needs

At the same time, teachers-consultants tried to encourage parents' attempts to imagine the
situation of children's adaptation in many ways, taking into account various flexible and variable
solutions. Parents with the necessary experience were involved in providing counseling to others.
The joint discussion of new tasks on inclusive education allowed teachers and parents to develop
and agree on the choice of their own individual educational trajectory during the school year and
offer tasks for working with children both at home and in the institution for a short time.

3. CONCLUSIONS

Identifying the main difficulties that parents have in the home education of a child with SEN,
we found out the educational needs of parents. Therefore, the main directions of the individual
educational trajectory for parents and teachers and the implementation of the tasks of the
individual child development program have been established.

Parents noted the following: 46% of children (12 persons) did not have a daily routine at
home; 53% (14 persons) do not want to dress themselves; 58% (15 persons) are inattentive,
restless, often violate behavior, sometimes there are manifestations of aggression. At the same
time, parents have difficulties in developing the simplest self-care skills in children: independence
and neatness — 2 (8%) parents; behavior - 4 (15%) parents; self-service — 6 (23%) parents; 8 (31%)
parents have difficulties in organizing children's home educational activities.

At the same time, teachers noted: manifestations of aggression — 23% of children (6 persons);
behavioral disorders (frequent distractions) — 15% (4 persons); are difficult to include in the
learning process — 31% (8 persons); unwillingness to perform educational tasks — 40% (12
persons).

Regarding communication skills, a survey of teachers showed that during the period of
adaptation to the conditions of the institution out of 30 people: 10 children (38%) do not want to
interact with peers, 8 children (31%) do not interact with adults, 4 children (15%) — hyperactive,
and therefore restless, communicate quite actively, even with strangers.
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The results of the study on the implementation of teachers and parents of children with special
needs of individual educational trajectories on the basis of partnership show the effectiveness of
technology that ensures the transition of teachers and parents to a higher level of competences for
creating an inclusive environment modern education.
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Uynaxina Csitaana, Ckomoposcbka Ipuna, Kupcra Hataais, Kpyas Japuca. I'otosnicTs (paxiBiiis raaysi
OCBiTI A0 COIiaAbHOIO HapTHEPCTBa: iHKAIO3MBHMII acnieKT. XKyprar Ilpukapnamcokozo yHisepcumeny imeni
Bacuas Cmegariuxa, 9 (1) (2022), 157-168.

Y craTTi nIpoaHaAi3oBaHO, PO3KPUTO Ta AOCAIAKEHO OCHOBHI acIleKTM IOTOBHOCTI (paxiBLiB B raaysi
OCBiTM A0 COliaAbHOTO TIapTHepCTBa 3aAAsl PO3BUTKY IHKAIO3MBHMX mHporeciB. OOrpyHTyBaHO Ta
A0CAiA>KeHO OCHOBHI acIIeKTH COLiaZbHOTO IIapTHePCTBa CiM'1 Ta 3aK4aly OCBiTU 3a4As PO3BUTKY iHKAIO3i1 11
PO3KpUTO 0co0AMBOCTI (POPMyBaHHA TOTOBHOCTI Ileiaroris Ta OaTbKiB A0 O3HAUY€HOTO IIPOLIECY.
BcranoBaeHo, 1m0 opradisallis cucTeMaTHMYHOI Ta HayKOBO-OOIPYHTOBAaHOI Ta ITPaKTMKO 30Pi€HTOBaHOL
poOoTH, sIKa cIpsMoBaHa Ha (POpMyBaHH:A y OAaTbKiB ysBA€Hb Ta HaBIMIOK y raaysi cCiMeliHOTO BUXOBaHH:, €
Ba>KAMBOIO A5 MiABUIIEHHs OaThKiBCBKOI KOMITeTEHTHOCTi. OBIPYHTOBaHO Ba’KAMBICTh AOBipM OATHKiB A0
I1e4aroris, sAKa (OPMYETBCA 3a HAsSBHOCTI IEBHUX UMHHUKIB: AOTPMMAHHA €THYHMX HOPM; IiATPUMKHA
DaTbKiB Ta peaabHa Typ60Ta PO HUX, COlliaAbHa Ta IICMXOAOTiYHa A4OIIOMOra CiM'i; MPOAYKTUBHICTD (SIKIIIO
colliaabHi MapTHEPHU He IMPOCAiAKOBYIOTb pe3yAbTaTiB Big CBOIX 3yCUAb, TO iHTepec 4O CIiBIIpalli 3HUKAE).
BuokpeMaeHo oOcHOBHI O3HaKM IapTHEPCBKMX BiAHOCMH: TpUBaAMIl XapaKTep B3a€MOJil Ta B3a€MHa
BiATIOBiZaAbHiCTh. BsHaueHO, 1m0 colrliaabHe IMapTHEPCTBO Iie OCBiTHs B3a€MOAiA MeJaroris i 6aTbKis, fAKa
XapaKTepU3YyIOTbCsl 3aTadbHUM CTaBAEHHSAM Ta Y3IOAXKEHICTIO Aiif, CIIpsIMOBaHMUX Ha PO3BMUTOK JiTell Ta
ypaxyBaHH: iX iHAMBiAyaAbHMUX OCODAMBOCTEN i MOXXAMBOCTeN. MeTol0 coIiaabHOTO IapTHEPCTBa CTa€
IiABUIIIEHHs SIKOCTi OCBiTU AiTeit 3 0coOAMBUMU NOTpeOaMM B YMOBaX iHKAIO3MBHOTO IIPOCTOPY, sIKa OyJae
e(eKTUBHOIO 3a YMOBHU Y3rOAKEHOCTi Aiif yciX yJacHMKIB mpolecy, 00’€AHaHH: IX pecypciB Ta ypaXyBaHH:I
OCOOJICTICHIX iHTepeciB II040 PO3BUTKY KOMIIETEHTHOCTEN, HeOOXiAHMX A4Sl IPUIIMaHH: pillleHb I0J40
PO3BUTKY 4AiTeil. JoBeAeHO, IO peasisallil ImejaroraMmn Ta GaTbKaMI AUTHHU 3 OCOOAMBUMMU ITOTpeOaMm
iHAMBiAyaAbHIX OCBITHIX TPa€KTOPill Ha 3acajax IapTHePCTBa 3abe3leuye Iepexis yJaCHUKIB OCBiTHHOTO
Hporecy Ha BUIIUIA PiBeHb PO3BUTKY KOMIIETEHTHOCTEN IIOAO OpraHi3amii CIpMUATAMBOIO iHKAIO3MBHOIO
cepeJOBUINA, i BiATaK CIIpUAE MiABUINEHHIO SKOCTI IIpOLeCy iHKAIO3i1 y cucTeMi cydacHOI OCBiTH.

Karouosi caoBa: B3zaemogiss megaroriB i OaTbKiB, TOTOBHICTh, AiTM 3 0COOAMBUMU HOTpebamy,
IHKAIO3MBHe CepeAOoBulle, iIHAMBiAyaAbHi OCBITHI TPa€KTOpPii, KOMIIETeHTHICTh, COIliaAbHe ITapTHePCTBO.



