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MANIFESTATIONS OF NANNIES’ LANGUAGE IN EVERYDAY
COMMUNICATION BETWEEN MOTHER AND CHILD:
PEDAGOGICAL ASPECT

ANITA FAMULA-JURCZAK

Abstract. The article substantiates the importance of nannies’ language for the children’s
development, namely the danger of long-term use of the phonetic, morphological and syntactic
properties of babysitters' language in the process of communicating with the child. The theoretical
positions that are the basis for the analysis of the collected research material are related to the
theories of symbolic interactionism, constructivism, and the ecological theory of human
development. In the research it is assumed that the child's development is dynamic and occurs as a
result of structuring and restructuring the experience gained during interaction. It is confirmed that
development takes place in a certain environment, but it is worth remembering that the child is not
a passive imitator of the stimuli, but as a result of mutual interaction with the environment. The
child begins to form one’s own image of the surrounding world. It has been found that language
serves as one of the elements that allow a person to build an idea of the surrounding reality in mind.
The article emphasizes the importance of speech and, more broadly, communicative competences
for a child's development. The results of a study conducted among mothers of two- to three-year-
old children are presented. Considering this stage of the child's development is considered special
because of the phase of the child's speech development, as well as the formation of personality. The
study presents a diagnostic survey and includes free communication between mother and child.
The paper outlines the characteristic properties of the language of nannies. Based on the results of
the study, the consequences for the development of long-term use of nanny’s language by adults are
shown. The article emphasizes the importance and influence of the communication skills and
abilities of babysitters and parents on the child's development and further education, as well as the
importance of pedagogical support for effective communication in early childhood.
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1. INTRODUCTION

The aim of the article is to present the results of research among mothers of children.

The first part of the text is explained as it deals with the concept of social language and the
understanding of language. The second part presents the research methodology and the results of the
analysis of the collected material.

2. THEORETICAL BACKGROUND

The issue of language is dealt with by representatives of various fields of knowledge, but for the
purposes of this text I assume that language is “(...) a set of socially created and binding sound signs (or
secondary written ones) and rules determining their use, and functioning as a tool of social
communication” (Gotab, Heinz, & Polaniski, 1970). Therefore, we can say that these are signs and rules
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or words and rules that determine the meaning of these signs. This understanding of language reveals
the existence of two classes (Martinet, 1960; Milewski, 1965). At the first level, morphological rules are
created, i.e. meaningless phonemes are created. The second level is syntactic rules, i.e. sentences are
created from the morphemes/words created at the first level. It is worth emphasizing that in addition to
sound signs, there may also appear signs with characteristic morphology and syntax (cf. Tomaszewski,
2010, 2011). In the communication process, it is important not only to produce signs and apply rules, but
also cognitive functions and the presence of rules for human social functioning. And at this point it is
worth referring to the definition of speech presented for the purposes of speech therapy activities by S.
Grabias. The author believes that speech is “a set of activities that a person performs with the use of
language to learn about reality and convey its interpretation to other participants of social life” (Grabias,
2001, p. 11). According to S. Grabias, in every human communication behavior, individual behavior and
behavior common to all members of a given social group in which a person functions should be
distinguished. Speech is conditioned by the functioning of three spheres: biological and physical
(operation of the transmitting and receiving apparatus), mental (abstract system of signs and
grammatical rules) and social. The social layer can be described in terms of linguistic competences
defined by S. Grabias as a certain “mental ability that allows one to build any number of sentences from
a finite set of linguistic elements and to distinguish grammatically correct sentences from incorrect ones”
(Grabias, 1997b, p. 34). The character of a statement is determined not only by grammar but also by the
conscious or unconscious rules of using language in various situations created by the community and
the experience of the speaker. The ability to use language in various situations was defined by Dell
Hymes as communicative competence. As I. Kurcz points out, the concept of communicative
competence is being discussed and reinterpreted again and is sometimes called “linguistic knowledge”
in “reference to the total ability to use a language, i.e. the ability to understand and create sentences in a
given language (strictly linguistic competence) and to use this ability” in social interactions
(communicative or pragmatic competence) (Kurcz, 2005, p. 100).

The primary role in developing linguistic and communicative competences is played by language,
which is assigned the following functions: communicative, cognitive, expressive and representational. In
the area of the communication function, an individual has the opportunity to exchange experiences,
observations and information with the environment. Language - and specifically its components, means,
and rules governing it - provide the individual with the opportunity to describe, explain, and organize
reality. Vocabulary relating to the reality around us allows to create representations of the world, which
in turn contributes to cognitive development. With the help of the expressive function, where we are
able to reveal our attitude to reality (make a note on the function of language). Psychologists pay
attention to the importance of communication in a child's development, emphasizing that thanks to
speech the child is able to explore and control the world, express his or her thoughts, ideas and needs,
and this is the basis for more effective ways of acting, effective communication and social functioning
(Brzeziniska, Appelt, & Ziotkowska, 2015).

Since language is an important element of communication competences, it is worth considering and
asking how a child learns a language? Due to the theoretical framework adopted in this text, I focus not
on behavioral or nativist concepts, but present the assumptions of the interactionist and constructivist
approaches. According to B. Bokus and G. W. Shugar (2007), a child's speech is shaped during his or her
existence in society, and the purpose of language is to communicate with others. A slightly newer
approach to language acquisition by an individual is taken by representatives of symbolic interactionism
and constructivism (cf.: Balachowicz, 2003; Bruner, 2006; Filipiak, 2002; Klus-Stanska, 2000, Wygotsky,
1971, 2002). Development - according to J. Bruner (2006) - is a dynamic, socially conditioned process that
takes place with the participation of language and communication.

Assuming that the primary function of language is communication, when learning a language, a
child discovers and acquires conventional ways of using it, and this happens in contacts with other
people. When interacting with adults, a child not only acquires language understood as a system of
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grammatical rules, but also internalizes the skills necessary to use it and, most importantly, learns to
adapt linguistic behavior to various communication contexts. It should be noted that learning -
according to the assumptions of constructivism - occurs when an individual, analyzing individual
experiences, constructs his or her own understanding of the world. In this approach, the child is not a
passive participant in the interaction, but an active constructor of his or her own theories and, based on
his or her own experiences, builds an understanding of reality (Klus-Staniska, 2000, pp. 74-150). How
does a child acquire language? Although the time it takes for children to achieve individual language
skills varies, the sequence of language acquisition phases is constant. The first stage of language
acquisition is referred to as the pre-linguistic phase, which develops in the first year of an individual's
life. The forms of activity at this stage include talking and babbling, and communicating with the
environment is non-verbal. In the second phase of language development, single-word utterances
appear and speech is used to communicate with the environment. Over time, one-word utterances are
replaced by sentences, the phraseological system is developed and the beginnings of inflection are
mastered. The process of understanding is developed very intensively. At the end of the second year of
life, the third phase of language development occurs. The child slowly develops the process of
grammaticalization of utterances. The fourth phase of language acquisition occurs in the preschool
period. At this stage, the child has mastered the basics of the language in its phonological,
morphological and syntactic dimensions. The child has such a vocabulary and knowledge of
grammatical rules that allow speech to become independent of the situational context, which makes
statements fully understandable to the environment (Wood, 2006; Kurcz, 2000; Kielar-Turska, 2012;
Grabias, 2010; Kaczmarek, 1988).

If a child's speech is created in interaction with the immediate environment, then the way the child
will speak undoubtedly depends on the influence of the family environment. According to the
assumption presented by U. Bronfenbrenner (1998), in the ecosystem model, the human functioning
environment is a dynamic system of interdependent subsystems, i.e. micro-, meso-, exo-, macro- and.
The family as a set of environmental and social conditions is the primary context of development
(Bronfenbrenner, 1979).

We observe the importance of the family for a child's development from an early stage of its
development. During this period, social interactions are based on a strong emotional bond. The
interactions that take place in the family environment constitute the glue of the fabric of the family as a
system (Tyszkowa, 1990, 1996) and are the result of the mutual influence of family members.
Experiences gained from the family environment play a significant role in stimulating the development
of human communication competences. Researchers point out that in the process of communication
between adults and children, we can distinguish the emergence of “nanny language”, which is used
primarily in contact with infants and consists in adults, especially parents, caregivers and older siblings,
imitating and maintaining the peculiarities of the children's language (Kaczmarek; 1988; Milewski, 1996).

To sum up this part of the considerations, several basic conclusions can be drawn. Firstly, a child's
development takes place in a specific environment, which becomes a space for him/her to gain
experience. Secondly, the child is not a passive imitator of the patterns passed on to him/her, but
through interaction the child tries to create reality and influence interlocutors. Thirdly, the adult
environment should provide the young individual with correct language patterns so that he or she will
be able to master the correct forms of communication and expand his or her environmental contacts. The
above considerations constituted the basis for constructing methodological assumptions and conducting
research, the results of which are to be presented later in the text.

3. RESEARCH OBJECTIVE, METHODOLOGY AND DATA

The research was carried out as part of the One, two, three — you say project.
The aim of the research was to identify the scope of occurrence of individual properties of the
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nannies' language in mother-child communication. The research was conducted among 215 mothers
who came with their child for a speech therapy diagnosis.

Research problems:

1. To what extent do individual elements of the nannies’ language appear during mother-child
communication? In detail, answers were sought to the following questions:

1.1. To what extent are the phonetic properties of the nannies’ language present in mother-child
communication?

1.2. To what extent are morphological properties of the nannies” language present in mother-child
communication?

1.3. To what extent are there syntactical problems in the nannies’ language in mother-child
communication?

The statements of 176 mothers were selected for analysis, as the remaining mothers were not found
to use the nannies’ language. The mothers' statements were recorded and then the collected material
was analyzed to find answers to the research questions. In the statements of the mothers surveyed,
attention was drawn to the phonological properties of the nannies' language; morphological properties
and syntactic problems. In the area of phonological properties, substitutions, elisions and reductions of
consonant groups were distinguished.

The communicative interaction of an adult with a child influences the phonetic side of the utterance,
with prosodic means of utterance playing an important role. According to S. Milewski, the child reacts
fastest to these elements because they are the carrier of emotions and it is this layer that the child
masters the fastest. The mothers' statements included substitutions, elisions and reductions of consonant
groups. The detailed data distribution is presented in Tab. 1.

Tab. 1
Phonetic properties of the nannies’ language appearing in the statements of the studied mothers

Phonetic properties of N %
nannies' language

substitutions 148 84.09

elisions 124 70.45

reductions of consonant 19 10.80
groups

Source: own research

Substitutions appeared most often in mothers' statements. More than four fifths of the surveyed
mothers (148 people; 84.09%) replaced sounds in their statements with other sounds in their statements
addressed to their children. Table 2 lists the consonant groups that mothers replaced during their
utterances.

Tab. 2
Substytucje grup spotgtoskowych w wypowiedziach matek
Substytucje N %
[r] [1] 85 57.432
[8,¢ 2] [s, ¢ zl 73 49.324

[5,8 2] [s, ¢ 2] [ ¢ 2] 54 36.486
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39 26.351

69 46.622

Source: own research

The most common substitution occurs within the consonants [r] [1]. The mothers’ statements to their
children included phrases such as: dobli, lobi¢, tloske, moklo. Looking at the periodization of the
appearance of sounds in the child's articulation, it is worth noting that the consonant [r] appears the
latest. Therefore, it can be assumed that parents “intuitively” replace a sound that is difficult to
articulate with an easier one. Almost every second mother surveyed (73 people; i.e. 49.34%) - in the
group of mothers using substitution — substituted replacing hissing consonants [§, ¢, z] with hissing ones
[s, ¢, z], e.g.: kseselko, bulecka, zucil, dziewcynka, tabletecki, psetskolu, kosycek, patsy. Considering the
arrangement of articulators and the place of articulation of the sound, the use of substitutions by
mothers may pose a risk of the child acquiring inappropriate linguistic patterns. Another group of
consonants that were changed by mothers are sounds from the hissing and hissing series with silent
sounds [$, ¢, Z]. Such a substitution was noted in 54 respondents (36.49%). Here, sample statements from
mothers were: dobze, gze¢na, ¢ulunka.

In the statements addressed to the child by the mothers examined, there also appeared elisions, i.e. a
method of articulation that involves not pronouncing (not realizing) the phoneme in the form of a
separate segment (sound). Analyzing the collected material in terms of the classification of elisions
proposed by J. T. Kania (1982) in speech therapy, it can be said that partial elision appeared in the
mothers' utterances (124 people, 70.45%), which is characterized by the fact that there is a segment
adjacent to the omitted phoneme the vocalic (vowel) is pronounced longer (it undergoes substitutional
lengthening), e.g. kuuka instead of kurka, or when a pause appears instead of the dropped phoneme
(noiseless element), e.g. ku-ka instead of kurka.

The realization of consonant groups is one of the phenomena that, due to research difficulties,
including the lack of a tool to study them or the current development of norms regarding the realization
appropriate for a given age, still requires careful analysis (Milewski 2017; Kania 2001; & Binkunska
2017). The presented research focused on the dominant phenomena regarding deviations from the norm,
such as reductions of consonant groups and hypercorrectness. The results were based on the
phonological system proposed by B. Roctawski (2010), containing the following consonant phonemes:
/p,b,f,v,m,t,d s, 2¢373,52%¢,%552¢3nnr1,Luik g x Kk, g/ The mothers' statements, which
were spontaneous speech, were accompanied by numerous pauses, conditioned by the context of the
statement, the sender's reflection or waiting for an answer. In this situation, it was possible to observe
reductions in vocalization and hyper-pronunciation in spontaneous speech (19 people; 10.80%).

The analysis of the phonological properties of the nannies’ language in a spontaneous conversation
between mother and child allows us to conclude that during mothers” communication, substitutions,
elisions and reductions of consonant groups occur.

The research also sought answers to the question regarding the scope of morphological properties of
the nannies' language in spontaneous conversations between mother and child. The analysis of the
collected material allows for the conclusion that the mothers' statements were deminutive, which
affected both nouns, adjectives, pronouns and verbs.
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Tab.
Morphological properties of the nannies’ language in the statements of the examined mothers "
Deminutywizacja N %
rzeczownik 162 92.05
przymiotnik 149 84.66
zaimek 98 55.68
czasownik 132 75.00

Source: own research

Almost all surveyed mothers included diminutives regarding nouns in their statements addressed to
their children (162 people, i.e. 92.05%). Diminutives concerned, for example, animal names: piesek. In
the statements of four out of five mothers surveyed (149 people; 84.66%), diminutives were used in the
case of adjectives, e.g. maluseniki, malusi). In every second mother examined, diminutive pronouns were
observed. Surprisingly, mothers used deminutualization with verbs. Diminutives - although verbs as
linguistic signs of actions or states are not subject to softening - concerned everyday activities such as
drinking, eating, playing. Mothers occasionally used the plural in the case of activities relating only to
the child.

The next research question concerned the extent of the occurrence of inappropriate syntax of the
nannies' language in the mothers’ statements. In spoken language, greater syntactic freedom is allowed.
The occurrence of onomatopoeia, i.e. lexicalized linguistic formations that can take various forms and is
an attempt to imitate or describe surrounding sound phenomena, was observed in the statements of the
surveyed mothers. As L. Kaczmarek (1981) points out, onomatopoeic expressions are most similar to the
child’s first forms of communication with the environment; due to their naturalness, they allow the child
to communicate and even constitute a certain stage of language development.

The collected research material shows that mothers very often refer to the phonetic properties of the
nannies' language when communicating with their children. In their statements addressed to the child,
they use substitutions, elisions or omissions of consonant groups. Diminutives and the use of the first-
person plural in reference to activities involving only the child are also very often used in the statements.
Mothers also often use onomatopoeia when addressing their child. Therefore, in the pedagogical
dimension, it is very important to draw the attention of preschool teachers and future teachers to the
importance of competent use of language structures in communication with a child (Fomin, Budnyk,
Matsuk, et al., 2020). After all, dialogue from an early age, including between parents and children, has a
significant impact on their further development and education.

4. CONCLUSION

Although the nannies' language is an intuitive form of communication between adults and children,
it is worth paying attention to several important developmental aspects. According to the adopted
theoretical assumptions, a child’s language is not a passive imitation of the language of adults, but the
activation of a child's language is a dynamic sequence of constantly transforming systems, active
discovery of the rules that govern the use of language in various situations or creating rules for the
needs of one's own system, which is a system adequate to a given the child's developmental stage
(Lobacz, 1996; Smoczynska, 1997; Pluta-Wojciechowska, 2005). Adults play an important role in this
interaction and in creating grammatical rules, because the creation of language requires contact with the
language of adults and takes place on the basis of this language and in relation to this language.
Therefore, it can be assumed that the occurrence of substitutions, elisions or reductions of consonant
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groups in adult utterances - especially during the period of intensive language development in a child -
creates room for experiencing and interiorizing incorrect linguistic patterns, and this may constitute the
basis for changes in the general language system as the target language in the process of acquiring
speech.

A child exposed to the language of nannies may have difficulties with interiorization of the phonetic
and phonological system. Taking into account the fact that speech allows the child to shape and express
its own individuality, the mother’s use of the plural or speaking to the child in the third person singular
may disturb the development of one's own “I”, the sense of separateness and independence. Using
diminutives to refer to individual parts of speech, or even creating “your own” terms in relation to
activities performed, may contribute to narrowing the child's social contacts due to confining him/her to
forms of communication understandable to a narrow group of people. When taking care of your child’s
development, you should remember about the appropriate way of communicating with him. Therefore,
it is necessary to focus on pedagogical support of the child in a communicative environment (Budnyk, &
Fomin, 2019), the correct use of words and sentences, a positive aura for dialogue not only for the nanny,
but also for parents, immediate family members, etc.
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Qamyaa-IOpuyak Amnita. OcobamBocTi MOBU HsHI B IIOBCAKAEHHOMY CIIiAKyBaHHI MiX MaTip'lo Ta AUTUHOIO:
nejaroriuamit acnekT. XKypnaa Ipukxapnamcviozo yrisepcumeny imeni Bacuas Cmeganuia, 11 (1) (2024), 130-137.

Y crarti OOrpyHTOBaHO 3HAa4YeHHs MOBM HAHb A4S PO3BUTKY AUTHHH, a camMe He0e3IleKy TpuUBaAoro
BUKOPHUCTaHHA POHETUIHNX, MOP(POAOTIYHNX i CMHTaKCUYHMX BAACTMBOCTE} MOBYU HAHDB y IIPOIIeci CIiAKyBaHHS 3
autnHol0. TeopeTmyHi ITOAOXKeHH:s, sKi € OCHOBOIO AJsl aHalidy 3ibpaHoro aocaigHMIIBKOrO MaTepialdy, €
AOTUYHVMM AO TeOpiii CUMBOAIYHOIO iHTepaKIliOHi3My, KOHCTPYKTMBI3My Ta €KOAOTIYHOI Teopii PO3BUTKY
A10AMHM. Y TIpoleci Agocaig>keHHs Hepeabadaslocs, IO PO3BUTOK AUTUMHU € AUMHAMIYHMM i BigOyBa€ThCs B
pe3yAbTaTi CTPYKTypyBaHH: Ta I1epeOyA0BM A0CBidy, OTPMMaHOTO IIij Jac B3aeModil. IliaTeepasxeHo, o po3BUTOK
BiAOyBa€ThCsl B IIEBHOMY CepeJOBUIN, OJAHAaK BapTO IIaM'sTaTy, IO AWTMHA He € IIacUBHMM iMiTaTopom
OApa3HUKIB, sAKi HaJXOAATh 4O Hel, a B pe3yAbTaTi B3a€MHOI B3a€MOAil 3 HaBKOAMIIHIM cepejOBMIIEM Yy Hel
rounHa€e QpopMyBaTUCs BAacHMI 0Opa3 HaBKOAMIIIHBOIO CBiTy. 3’sCOBAHO, IIJO MOBa CAYIYE OJHUM i3 e1eMeHTiB,
SKi A03BOASIIOTH AIOAMHI OyaAyBaTM y CBOill CBiAOMOCTiI ysBAeHHs HpPO HaBKOAUIIHIO AiliCHICTB. Y cCTarTi
iAKpecAeHO Ba’KAMBiCTh MOBAEHHEBOI Ta, IIMpIIe, KOMYHIKaTMBHOI KOMIIETEHTHOCTEN A4Sl PO3BUTKY AUTUHIA
IIpeacraBaeHo pesyabTaTi 40CAiAKEHHS, IIPOBEJEHOIO cepe MaTepiB 4iTell Bia 4BOX 40 TpbhOX pOKiB. BpaxysaHH:
LIOTO eTally PO3BUTKY AUTHUHU BBa’KA€TLCS OCOOAMBUM Uepe3 eTall PO3BUTKY MOBJAEHHs AUTHHU, a TaKOX depes3
CTaHOBJEHHsI BAacHOi ocoOucrocTi. JOoCAigKeHHA IPOBOAUAOCS IIASIXOM AiaTHOCTUYHOTO OIMUTYBaHHA Ta
BKAIOYJaJ0 BiabHe CITiAKyBaHHS MaTepi Ta auTuHN. J0OCAiAKeHHs IIPe3eHTy€ XapaKTepHi BAaCTMBOCTI MOBM HSHb.
Ha ocHOBi oTpuMaHMX pesyabTaTiB 40CAiAKeHHs MOKa3aHO HACAiAKU A4S PO3BUTKY TPUBAAOTO BUKOPMCTAHH:
AOPOCAVIMM MOBU HsHi. ¥ CTaTTi HaroAoIIeHO Ha 3HauyeHHi Ta BIIAMBI KOMYHIKaTMBHMX YMiHb i HaBMYOK HHb,
0aTbhKiB AUTMHM Ha ii PO3BUTOK Ta MOJAAAbllle BUXOBAHH:, a TaKOX BaXKAMBOCTI I1eJaroriyHOTO CYHpPOBOAY AAs
e(eKTMBHOTO CITiAKYBaHHsI y paHHbOMY AVITUHCTBI.

KarouoBsi caoBa: MOBAeHH:, MOBa, CUMBOAIYHMII iHTepaKIliOHi3M, pO3BUTOK, ITeAaroTiYHUI CyIIPOBid.
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