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FEATURES OF USING METHODS AND FORMS OF THE TEACHING
ORGANIZATION IN A SMALL SCHOOL (2ND HALF OF 20TH CENTURY) AND
THEIR IMPROVEMENT IN MODERN CONDITIONS

Abstract. This article is about methods and forms of organization of training in a small school. The problem is actualized in the
context of the adopted strategy for modernizing general secondary education, namely the Concept of the New Ukrainian School, in
accordance with which the restructuring of the educational sector is being carried out in the rural areas as well. The purpose of the
article is to identify features of using methods and forms of teaching organization in a small school (2nd half of the 20th century) and
effective methods and forms of teaching organization at the present stage. The article has the following tasks: to describe the
methods of teaching organization in a small school in accordance with the selected stages; to specify the basic forms of teaching
organization in small schools of the studied period; to identify the effective aspects of implementing the partnership pedagogy in the
Carpathian educational space.

In order tosolve the research tasks, the following theoretical methods were used: analysis and systematization of psychological,
pedagogical and methodical literature; analysis of archival, sources sociological surveys, questionnaires and interviews

The author conducted questionnaires, surveys and interviews confirmed the effectiveness of the innovative teaching methods
selected for implementation in the operation of a small school.

Keywords: small school, small rural schools, under-subscribed school forms and methods of teaching, historical stages.

OCOBIMMBOCTI BUKOPUCTAHHSA METO/IB | ®OPM OPIrAHI3ALIT HABYAHHS
B MAJTIOKOMMMNEKTHIA LWKONI (APYITA MONTOBUHA XX CT.) TAIX
YOOCKOHAJEHHA B CYMACHUX YMOBAX

AHoTauif. Y cTaTTi aBTOp PO3KPUBAE akTyarnbHi MUTaHHSA MOLWYKY He nuwe HOBUX TWUMIB HaBYaHHs, ai dopM, MeToAiB
HaB4YanbHOI gianbHocTi. NMpobnema BUKOPUCTAHHA Pi3HOMAHITTHX METOAIB | hOpM opraHisauii HaB4YaHHA akTyani3yeTbcs
y koHTekcTi KoHuenuii HoBoi ykpaiHcbkoi Wwkonu. MeToto cTaTTi € BUABUTU OCOBNMBOCTI BUKOPUCTaHHA MeTofiB i hopM opraHisadii
HaBYaHHA y MarlokOMMEKTHIA wkoni (apyra nonosuHa XX CT) Ta pe3ynbTaTvBHI MeToaM Ta (OpMM OpraHisauii HaBYaHHA Ha
cy4YacHoMmy eTtani.

ABTOp cTaBuTb Nepen coboto 3aBAaHHS OXapakTepuayBaTy BignoBigHO 4O BUAINEHNX eTaniB MeToan opraHisauii HaB4aHHS
Yy MarnoKOMMMETHIN LWKOSi; YTOYHUTU OCHOBHI (pOpMM opraHisauii HaB4aHHA Y MarnoKOMMNIIEKTHMX LWKonax AOoCnigXXyBaHoro nepioay;
BUSIBUTW pe3ynbTaTUBHI aCNekTU BNPOBaaXXEHHs MeTOAIB | pOpM HaBYaHHA Y MaroKOMMMEKTHIN LLKO.

[ns po3B’A3aHHs 3aBAaHb OOCTILXEHHS BUKOPUCTAHO TEOPETUYHI MeToau: aHani3 i cuctemaTmaauis NCMxXonoro-neaarorivyHoi i
HaBYyarnbHO-MeTOAUYHOI niTepaTypu, aHania apxiBHUX [JXepen, MeTod nefaroridHOi PEeKOHCTPYKUil, SKUA Hagae MOXNMBOCTI
BiATBOPUTM neparoriyHi peanii BNpoBagXeHHs MeToAiB i popM opraHisauii HaB4YaHHS Yy ManoKOMMMNETHUX LUKOMax; COUioNorivHi
[OCHNIOKEHHS, aHKeTYBaHHSA Ta iHTepB'lo Ta iH.

YcTartTi y BignoBigHO OO0 BUAINEHUX iICTOPUYHUX eTaniB BU3HAYEHO OCHOBHI OCHOBHMX METOAIB HaBYaHHA Y MarloKOMMITEKTHUX
wkonax. Ha nepwomy BusHayeHoMmy Hamu etani B (1945 — 1958 pp. ) —Ue TpaguuinHi meToam opraHisauii HaByaHHsA ( Gecigw,
NOSICHEHHS, camoCTinHa poboTa Towo). Ha eTani KinbkicHOro 36irbleHHs ManokoMnnekTHUX(ManoYncenbHux) wkin (1958— 1985
pp.) — ypi3HOMaHiTHIOBanNucb MeToau opraHisauii HaB4yaHHs. MowunpeHnmn Bynn «nabopaTopHi 3aBaaHHSA, AOMaLLHi poboTU YYHIB,
NiTHI 3aBAaHHSA, No3aknacHe YiTaHHs, poboTa B XXMBOMY KyTOYKY, METOAM CAMOCTIAHOT poboTK 3 yuHsAMMK. Y nepiog 3 1985 — 1991 p.
— MowmMpeHnmMn 6ynun audepeHUiioBaHi MeToan HaBYaHHS, xoda i TpaguuinHe HaB4aHHA Mano cBoi nepesarn. Ha etani 1991-2000
pp. — ManouucesnibHa LWKoMa y HesanexHin YkpaiHi, Heabusikoro posrofniocy HabyBanu iHTepakTMBHI METOAM HaBYaHHS, MOLUYK
iHHOBAUINHOro HaBYaHHA.

LLlono popm opraHisauii HaB4aHHs, TO Ha BCi BUAINEHMX HaMK eTanax aBTop TpaguuiiHMM Bu3Ha4vae ypok. Ha noyatky 90-x pp.
XX cT ocobnvBa yBara Hagaeanach iHauBigyanbHOMY Ta KoonepaTMBHOMY HaBYaHHIO.
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MpoBeneHi aBTOPOM aHKETYBaHHSl, ONUTYBaHHA Ta iHTEPB'l0 MiATBEPAMNU pe3ynbTaTUBHICTb 0OpaHuX iHHOBaLUIMHMX MEeTOoAiB
HaBYaHHA Yy nNpakTuky poboTn MmanouncenbHoi wkonu. KinbkicTb pecnoHAeHTiB, Wo BOGavanu NO3UTUMBHI pesynbTatv Bid
BrpOBaKEHHS iIHHOBaLiiHUX MeToAiB HaBYaHHsA 36inbLlunnocs. Peanisauis BiLLe BU3HAYEHMX TE3UCIB Aana MOXIUBICTb NPpUNRTK 40
BMCHOBKY NpO nNoTpeby 3amiHW TpaauuiHOi ypo4HOI hOopMM oOpraHidauii HaB4aHHA Ha rpynosi Ta iHAMBIAyanbHi, noTpeby
BMPOBaKEHHS Y MPaKTUKy poboTK Takoro TUny LUKiN iHHOBALiMHUX METOAIB HaBYaHHA (anropmTmi3aLito CaMOoCTiNHOI poboTH Y4HIB,
cUTyaTMBHE MOAENIOBaHHS, KONEKTUBHE rpynoBe HaBYaHHS); CTPYKTypyBaTV NPeAMETHI Kypcu Ha YKpPYMNHEHi AMOAaKTUYHI OQUHWL.
Knio4yosi cnoBa: mana wkona, ManovucerbHa LWKona, ManoKOMMIeKTHa WKkona, (opMy i METOAM HaBYaHHS, ICTOPUYHI eTanu.

INTRODUCTION

At the present stage of societal development, there is a problem of finding not only new teaching types, but also forms
and methods of educational activity. However, the question arises whether the small schools are entitled to be preserved
under conditions that require modernization, consolidation, etc. The Ukrainian legislation [5] promotes the search for
innovative types of schools, among which there is space for small schools, including the private ones.

The problem is actualized in the context of the adopted strategy for modernizing general secondary education, namely
the Concept of the New Ukrainian School, in accordance with which the restructuring of the educational sector is being
carried out in the rural areas as well.

These issues are relevant in the context of searching for innovative teaching forms in conditions of individual and
distance learning.

Our country is at the same stage as foreign education: the issue of preserving the best traditions of the existence of a
modern school. The experience of European countries in this field is positive [13].

In this context, there is a need to study existing experience. This research continues the author’s publication cycle [8]. AIM

AND TASKS RESEARCH. The purpose of the article is to identify features of using methods and forms of teaching
organization in a small school (2nd half of the 20th century) and effective methods and forms of teaching
organization at the present stage.

The article has the following tasks:

1) to describe the methods of teaching organization in a small school in accordance with the selected stages;

2) to specify the basic forms of teaching organization in small schools of the studied period;

3) to identify the effective aspects of implementing the partnership pedagogy in the Carpathian educational space.

RESEARCH METHODS: In order to solve the research tasks, the following theoretical methods were used: analysis
and systematization of psychological, pedagogical and methodical literature; analysis of archival sources which helped
determine the state and theoretical substantiation of the use of methods and forms teaching organization in a small school;
method of pedagogical reconstruction which provides the opportunity to recreate pedagogical realities of introducing
methods and forms of teaching organization in small schools; sociological surveys, questionnaires and interviews with the
participation of employees of small schools in lvano-Frankivsk Oblast; presentation of the research results.

RESEARCH RESULTS

The features of using methods and forms of teaching organization in a small school will be analyzed according to the
determined stages. Analysis of methods and forms of of teaching organization in this order allows asserting their diversity.

At the first stage (in 1945-1958), we find the restoration of operation of small schools, ideological pressure on the
educational process. We would like to emphasize that at this stage, under the conditions of the functioning of a 4-year
elementary school, the main task of a small school was to teach reading, writing and basic mathematics; however, the final
tasks of a small school were not provided [6, p. 63].

The main form of teaching organization in a small school in this period was a lesson. It consisted of two clear
components: working with students and independent work.

As our research showed, teachers used mostly frontal forms of work with children during lessons in a small school.
Laboratory tasks and homework were common too.

At this time, particular attention was paid to the study of natural sciences. In small schools, «laboratory tasks, student’s
homework, summer assignments, work in a educational and research plot at school grounds, compilation of herbaria,
collections, extra-curricular reading, work in a green corner» [3, p.109].

Among the teaching methods, traditional verbal methods (explanation, discussion, etc.) were used.

At the stage of quantitative increase of small (small-numbered) schools (1958-1985), methods and forms of teaching
organization became more diversified.

Still, the main form of teaching organization was a lesson.

With the transition (in 1969) to 3-year elementary school, the teaching programs emphasized on the increase of the
theoretical level of educational material; developmental and creative teaching methods were introduced in small schools
[11].

As the source analysis shows, the methods and forms of teaching organization were directly linked to the Party’s
documents at that time («Provision on strengthening the connection of the school to everyday life and the further
development of public education in the Ukrainian SSR» [2; 1, arch. 23]. On the one hand, they demanded a radical change
in the state of the educational process; on the other hand, it was only a formal aspect.

The choice of methods and forms of teaching organization was influenced by the tasks of Perestroika, which consisted in
the practical orientation of the forms of teaching organization.
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According to requirements, teaching must be accompanied by visual aids. In addition to the lesson, there were also
independent experiments, laboratory works, group practicals, educational excursions; training was also combined with work
in school workshops, basic agricultural households, factories, plants and educational and research plot at school grounds [3,
p.110].

At that time, teaching programs for general education schools were changed in Ukraine almost annually. It also affected
the features of the forms of teaching organization in small schools.

The main emphasis in the programs of general educational disciplines was placed on the improvement of methods of
students’ independent work. For example, the Natural Science lessons implied «independent observation of the
development of plants. The most common methods were working with didactic handout material, textbooks, compiling
herbariums and various collections, etc.» [7].

As evidenced by the archive materials of the Central State Archives of Higher Authorities, the archives of Odessa,
Kharkiv Oblast, etc., as well as confirmed by former students of the small schools of Ivano-Frankivsk Oblast, the
methodology of teaching the subjects in small schools was subordinated to certain educational methodical manuals and was
mandatory for use [12, arch. 106; 1, arch. 23].

The analysis of archives and results of educational activities of students (school journals, student notes, etc.) of small
schools of lvano-Frankivsk (Hryniv school) and Kharkiv (Stepankivka primary school, Sorokivka eight-year school) Oblasts
proves, on the one hand, the use of traditional (verbal, visual, practical) teaching methods.

We must emphasize that there were clearly distinguished methods of independent work with students in small schools at
this time.

Even at the time of totalitarianism, the practical operation of small schools involved the methods of teaching organization
aimed at developing observation, independence and initiative of students, and instilling skills of independent work [10, p. 37].

Each of the methods was clearly defined and analyzed, presented in a certain order. A comparative analysis of the
methods of independent work at the lessons of the Natural and Humanitarian Cycle is given in Table 1.

Table 1.

The comparative analysis of the methods of independent work in
small school for primary school students

Lessons from Natural Cycle Lessons from Humanitarian Cycle
observing plants independent work with the book
conducting educational experi- independent retelling of educational material

ments for the study of plant life

research work on the cultivation of working on essays
agricultural plants

working with books and handouts independent reading

Source [9].

In a small school, the methods of independent work were divided according to the constituents of a lesson:

1) independent work during explanation of new material: «The student performs independent work which prepares him
for a deeper perception and learning of new material taught by teacher: conducts preliminary observations, simple
experiments, reads a certain text. Students can perform independent work during the presentation of material by teacher:
compile a table or a diagram according to the teacher’s presentation, take notes» [3, p.7].

2) independent work after the presentation of material: students have independently studied the text from the textbook,
answered the questions after the text, conducted observations, solved the tasks, etc. The characteristic of such independent
tasks was specification, justification of the Statements said.

3) independent work without preliminary presentation of material by teacher, independent work using literary sources.
Such an independent work implied the acquisition of knowledge from observations or experiments, the search for new
statements, the development of ability to work independently, draw conclusions, etc.

Such a division, in our opinion, contributed to the precise planning of both independent work and lessons.

These forms of teaching organization were widespread at the stage of formation and development of a small school
within the framework of «Perestroika» (1985-1991).

The method of independent work had its own features in this period in a small school, namely observance of the goal of
learning, preference of individual forms.

At that time, there were a three-year and four-year elementary school; there were some changes, a group work was
introduced in the practical operation of a small school, differentiated education became fashionable.

At the stage of 1991-2000, a small school operated in independent Ukraine, individual work with students, distance
learning forms have been widely disseminated.

In a small schoal, this work was almost at the foreground. O. Pinskyi notes that when working on the task individually, the
student is not bound to the class or to members of a temporary or permanent group and advances in the process
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of performing independent work at his own pace. Execution of such tasks requires from him his own effort, showing his
independence, requires perseverance, diligence, ability to concentrate on performing the tasks [3, p.114].

The survey conducted in the 1990s by O. Pinskyi among Biology teachers in rural small schools in Kharkiv and
Velykuroburlutsk districts of Kharkiv Oblast showed a higher percentage and better efficiency in the organization of individual
independent work than group and frontal work. Such an advantage of individual forms of work is explained by a definite and
clear selection.

We conducted a survey of teachers from small schools in lvano-Frankivsk and Chernihiv Oblasts (about 15 schools) who
indicate that today the individual and independent work of students is also more effective than the frontal one.

In the opinion of teachers, its success was determined by the correct selection of tasks, the systematic control of its
execution by teacher, the provision of timely advisory assistance in case of need from students. We believe that at the
present stage of development of the school, taking into account the distance learning form or internet learning, independent
work becomes more relevant.

Today, the benefits of individual work are obvious. Firstly, the student can work at his own pace, and secondly, he can be
a member of both a permanent and a temporary group and work at his individual pace; thirdly, students develop the ability of
self-perfection in the conditions of independent work.

Among the disadvantages, we define the lack of communication between students in a class.

At the current stage of development of small schools, special attention is needed by counselor teachers and their ability
to cooperate with their students.

In 1991-2000, frontal independent work was widespread (both in Natural Science and Humanitarian profiles).

The advantage of such teaching methods lies in encouraging students from small schools to collaborate.

In this context, we will analyze the common and distinct characteristics between frontal independent work and frontal
discussion (Table 2).

Table 2

Features of the organization of frontal work in a small school

Features of the organization Features of the organization
of frontal independent work of frontal discussion

Goal: solving the learning problem with the joint efforts of teacher and students.

Getting instruction in the form of a table Getting instruction in the form of questions and answers

Each student performs tasks independently, indi- Everyone does the tasks, but answer only individual

vidually, with his own efforts questions

A combination of collective and individual work is Collective work

achieved

The whole class is involved Each student answers one or more questions, part of
the class remains overlooked

Types of independent work: Types of frontal discussions:

independent full or partial reproduction of the answers to questions on topics that imply full reproduc-

material; tion of the material;

tasks on the ability to highlight the main point; discussion of life challenges;

tasks for illustrating theoretical assumptions, rules frontal stimulating discussions with searching for an-

using practical examples; swers;

independent works — written answers to questions discussions about evaluation of speech phenomenon;

on the studied material; independent works on discussions at the stage of actualization of background

establishing the connection of the studied material knowledge.

with the previous one.

As can be seen from the table, it is the independent work that contributed to the development of speech skills. The
analysis of class journals has confirmed the attention to independent works. They develop attention, analytical,
thoughtfulness, observation of students. All this supported not only the systematization of knowledge of students in a small
school, but also improved methods of conducting classes by teachers, contributed to the organization of school research,
which corresponded with the current social order, the needs of that time.

At the beginning of the 21st century, in contrast to the frontal teaching methods, cooperative education was disseminated
in small schools as a «teaching organization of students gathered in small groups united by the general educational
purpose» [4, p.14].

The following possibilities of cooperative teaching in small schools were defined:

» theinvolvement of all students at any stage of the lesson;

» opportunity to speak, express oneself, develop the speech skills;

» opportunity of mutual teaching;

» ability to perform various social roles;

» areal opportunity to acquire skills of self-organization, fast adaptation to the collective;

» development of mutual assistance, mutual support [4, p.14].
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The basis of cooperative teaching in small schools includespairs, groups.

O. Pometune notes, that «work in pairs is used both as a separate independent teaching technology and a preparatory
stage for group work that helps develop communicative skills and abilities in students» [4, p.14].

Among the main methods of cooperative teaching that were used in small schools today, the following ones were
common: work in small groups, pairs, threes, «rotational threes», «aquarium», «carousel», «jigsaw», etc.

The example of using cooperative teaching in small groups can be the method of «Synthesis of Thoughts», which
involves finding consistent thoughts, conducting a dialogue, it excludes opposition. At the first stage, students are divided
into groups. After division into groups, students do not describe the work on the board, but pass their thoughts to the
following groups that continue their ideas, emphasize what they disagree with. The works are subjected to the analysis by
experts who make a general report. It is discussed by the class.

Another method of cooperative education that is common in small schools is «Joint Project». Each group receives its
tasks, which create a joint project when performed.

On the basis of the work done with the workers of small schools, we introduced both traditional and innovative methods
of teaching into the practice of the school’'s operation in 5 schools of 5 districts of Ukraine in the Ivano-Frankivsk region
(Verkhovyna district, Velykyi Khodak village, Dolynsky district, Myslivka village, Kosiv district, Richka village, Rogatyn
district, Nyzhnia Lypytsia village, Yaremche city, Voronenko village). In total, 3745 people live in the listed settlements (as of
01.04.2017). Number of employees of small schools stands at 112; students - 363; classes — 30. The results of the most
used methods and forms of teaching organization are shown in the figure 1.

60
50 %
40 M} F
* Traditional teaching method
30 :
B Interactive learn
O Methods of independent work
20 |
10 !
0
% %

Fig. 1. Indicators of the use of teaching methods in small schools of the Carpathian educational space.

As can be seen from the diagram, innovative methods are currently relevant (distance learning, methods of information
learning, etc.), although a significant place still belongs to independent work.

The generalization of these indicators shows that as a result of the study, not only the understanding of the problem
increases, but also the need of improvement of the work of teachers in the field of teaching methods.

Consequently, a conducted study on the implementation of modern methods and forms of teaching organization in small
schools has allowed to identify positive dynamics. The obtained data coincide with the data of researchers of small schools,
schools of the Carpathian region. At the same time, on the other hand, contemporary science and pedagogical practice just
started the introduction of the concept of a new Ukrainian school, including the use of innovative teaching technologies.
Therefore, we expect further development of this topic.

CONCUSSION AND PROSPECTS FOR FURTHER RESEARCH

The small school in its historical aspect has the right to exist and preserve traditions along with the emergence of new
teaching methods and forms.

According to the historical stages we have identified, the following basic methods of learning iwere defined: during the
first stage we identified, in 1945-1958, traditional methods of organizing learning (discussions, explanations, independent
work, etc.) the most common. At the stage of quantitative increase of small (small-numbered) schools (1958-1985), teaching
methods and organization were diversified. In small schools, laboratory tasks, student's homework, summer assignments,
work in a educational and research plot at school grounds, compilation of herbaria, collections, extra-curricular reading, work
in a green corner were commonplace. Methods of independent work with students have diversified at this time. Between
1985 and 1991, differentiated teaching methods were used, although traditional teaching had its own advantages. At the
stage of 1991-2000, interactive teaching methods, searching for innovative learning received a fair amount of publicity in a
small school in independent Ukraine.

Regarding the forms of teaching organization, a lesson was traditional for all the stages that were defined by us; in the
early 1990s, special attention was given to individual and cooperative learning.
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Our questionnaires, surveys and interviews confirmed the effectiveness of the innovative teaching methods selected for
implementation in the operation of a small school. The number of respondents who saw positive results from the introduction
of innovative teaching methods increased, which made it possible to reach a conclusion on the prospects of this direction of
work. The implementation of the above-stated theses has made it possible to come to the conclusion that there is a need to
replace the traditional lesson form of teaching organization with group and individual ones, the need to introduce innovative
teaching methods into operation of this kind of schools (algorithmization of students’ independent work, situational modeling,
collective group training), and to structure subject courses into consolidated didactic units.
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