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NPOrPECUBHI IAEI NPODECIAHOI NIArOTOBKU MAWBYTHIX MATICTPIB
NMOYATKOBOI OCBITU 0 IHHOBALLIMHOI AIS/IbHOCTI B 3APYBDKHUX KPAIHAX

AHoTauiga. CborogHi nepen Ccy4acHO CMCTEMOI BUMLIOI OCBITU YKpaiHM CTOITb Lina HW3Kka CTpaTeriyHuMx 3aBAaHb, WO
noTpebyloTb HaranbHOro BUPILLEHHS, @ caMe: BM3HAYEeHHs1 CTpaTeriyHmx npiopuTeTiB BMLLOI OCBITU; KOHTPOJIb SKOCTI OCBITH;
3B'A30K i3 BMPOOHULTBOM; aKTMBHA iHTErpauis Haykum Ta OCBiTW; €KOHOMiYHa MIATPUMKA HaNpsIMiB HaykKOBOi Ta OCBITHLOI
LISNbHOCTI; HanarogXeHHs MexaHi3aMy pauioHanbHOro @iHaHCyBaHHS; ehEKTUBHOINO BMNPOBAOXKEHHS HOBITHIX OCBITHIX
TEXHONOri Towo. JOouifbHO 3a3HaunTW, WO camMe 3 MO3MUIN CbOrodeHHs 3akiagaM BULLOI OCBITW 3HA4YHY yBary cnig
NPUAINATA NiAFOTOBLI KOMNETEHTHOr0, BiAMNOBIAANLHOIrO (axiBus, KOHKYPEHTO34aTHOrO Ha PUHKY npaui, NpogeciiHo roToBOro
00 edekTMBHOI poboTM 3a 06PaHOI0 CreLianbHICTIO Ha PIiBHI CBITOBMX CTaHOAPTIB, 34aTHOro A0 CouianbHOi i npodeciiHoi
MOBINLHOCTI, 0 NOCTIiHOrO NPOMECINHOrO 3POCTaHHS Ta CAaMOBAOCKOHANEHHS.

Y cTaTtTi 06rpyHTOBAHO aKTyasibHICTb NpobiemMu NpodeciiHoi MiAroToBkM MabyTHIX MaricTpiB Mo4YaTKoBOI OCBITU [0
iHHOBALLIMHOT AjsnbHOCTI. 3’ACOBaHO 3arasibHi TeHAEHLil cucTeMmn OCBITU MPOBIOHMX KpaiH €Bpocolo3y, 3okpemMa, PpaHuji,
[anii, HimewuynHwn, AHMAii, 9ki BAPOAOBX OCTaHHIX POKIB HAKOMWYMAM MO3UTMBHUA [OCBIL Y PedOpMyBaHHi BaXIMBUX
NaHOK CUCTEMM OCBITM ManbyTHbOro neparora. BapTo 3as3HaunTW, WO OCBITAHaMU YKpaiHM aKTMBHO BUBYAETbCH Ta
BMKOPUCTOBYETLCS 3apybixHWIA [OCBIA NiarotoBku neparorie €sponelicbkmx aepxaB Ta CLUA, ®innaHgii. BcTaHoBneHo
NporpecuBHi igei 1 0cobaMBOCTI MiAroTOBKM MaibyTHIX Neagarorie B PisHUX KpaiHax, ki MOXHa 3anpoBaauTi Ans BiTYN3HAHOI
ocBiTU. Y nyBnikauii HaronowyeTbCs Ha TOMy, L0 AOCNioKEHHS Nnepenbdayae OOUiNbHICTE BUBYEHHS OOCBIOY KpaiH 3apybixoks
y NpodeciiHiii NigroToBUj ManbyTHIX MaricTpiB No4aTKOBOI OCBITK A0 iHHOBALNHOI OifNbHOCTI.

KniouoBi cnoea: igei, npodeciiiHa nigrotoBka, ManbyTHi daxiBuj No4aTkoBOi OCBITW, 3apybixXHWUIA AOCBIA, iIHHOBALLiiHA
niaNbHICTb

GENERAL RESEARCH METHODS FOR POSITIONING STRATEGIES
OF LEADING UNIVERSITIES IN WESTERN EUROPE

Abstract. Today, Ukrainian society needs professionals with innovative thinking and a keen desire to implement their
ideas in social life, driven by information, economic, social, political, cultural and religious processes of the third millennium.
The modern world requires young people to be able to respond efficiently and promptly to innovative changes that are taking
place in society, to be self-sufficient, proactive, responsible citizens, successful people, that is, professionally competent.
That is why the problem of effective professional training of future specialists is an urgent one, which will be able to easily
adapt to the changing conditions of today and be competitive in the labor market.

The urgency of the problem with the professional training of future masters of elementary education to innovative activities
is substantiated in the article. The general education system tendencies of the leading countries in the European Union,
in particular, France, Denmark, Germany, England, that in recent years have collected positive experience in reforming
important parts of the future teacher's education system, have been clarified. It is worth noting that Ukrainian educators are
actively studying and using foreign experience in training teachers in European countries, the United States and Finland.
The progressive ideas and features of future teachers’ training in different countries, which can be introduced for domestic
education, are established.

In the publication it is emphasized that the study provides for the feasibility of studying the foreign countries experience in
the training of future masters of elementary education to innovative activity.

Keywords: ideas, professional training, future masters of elementary education, foreign experience, innovative activity.
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Introduction. Problem statement. Today, Ukraine is rapidly approaching the European Community, and changes
in Ukrainian society require the modernization of the entire education system, which needs mobile, highly qualified
professionals ready for innovation in the fleeting and unstable world processes. This situation demands the development
of the most effective theoretical and conceptual foundations of the professional training system of future masters of
elementary education to innovative activity and justification of new approaches to their practical application.

At the same time, topical issues of pedagogical education development are the matter of discussion at numerous
conferences held in the European Union. Existing educational programs significantly contribute to the personality
development of the higher education undergraduates and teachers, to the developing curriculum, which promotes to
the integration processes in the formation of the European general education space.

Analysis of basic research and publications. Significant works, which were performed on the materials from several
countries, include the research about the problems with formation and development of the international teachers’
movement (O. Sukhomlynska); modern technologies of teacher training for aesthetic education in Great Britain,
Canada, the USA (M. Leshchenko); professional teachers' training in Western Europe during the second half of the
twentieth century (L. Pukhovska).

The purpose of the study is to substantiate the progressive ideas about professional training of future masters of
elementary education to innovative activities in foreign countries.

Methods: theoretical (learning and analyzing of philosophical, psychological and pedagogical literature,
comparison and generalization of scientists’ priority ideas to solve this problem, study of normative legal documents,
analysis of training programs for higher (second) master's degree); empirical (peer review methods); systematization
and generalization in order to formulate scientific conclusions of the case study.

Results and discussion. Education has always been a special function of society and the state, aimed at the
formation and development of socially significant qualities of each person. At the same time, opened labor markets,
the citizens' right to move freely within the territory of the European Union for the purpose of settlement, study or
employment create the basis for defining competencies that would be universal for all EU countries.

In these days the important factor and objective demand is to study the theory and practice of teacher education
in leading EU countries, including France, Denmark, Germany, England, that in recent years have collected positive
experience in reforming important parts of the future teacher's education system. It is worth noting that Ukrainian
educators are actively studying and using foreign experience in training teachers in European countries, the United
States and Finland.

Let us notice that the activities of higher education institutions in Western European countries have always attracted
the researchers’ attention within different historical epochs. The first universities in Western Europe appeared in the
twelfth century. In the Middle Ages there were two models of universities: the first model was with secular orientation,
dominated by the student guild, which determined the structure, content of disciplines and selected professors on a
contract basis (The University of Bologna), the second model was mostly with the master's guild, eloquently expressed
and with theological orientation, strongly influenced by the Faculty of Liberal Arts (University of Paris). Studying the
"seven liberal arts” was enough to get a bachelor's degree. The other specialized forms of study at the faculties of
theology, medicine, law and liberal arts gave the wealthiest and most talented students the opportunity to obtain
a master's degree, and after passing the qualifying exam (ius ubigue docendi) - the right to teach at a European
university. The master's training content was humanitarian and focused on the master's intellectual development.
In medieval universities, for the first time, the activities of teachers who conducted classes were considered as a
pedagogical profession (Gluzman, A., 1998, 252 p.).

In many European countries, master's degree training is provided in two areas: industrial (master's degree) and
scientific (master of science). Such a scheme is proposed by some leading universities for Ukraine, i.e. the chosen
ways to modernize higher education are in line with global trends.

In many European countries, qualitative changes have taken place in the development of higher education systems
in accordance with the requirements of The European Association for Quality Assurance in Higher Education (ENQA).
The development of the educational paradigm ideology in France, one of the developed countries of Western Europe,
is no exception to this process. France, like other European countries, has a long tradition in organizing the higher
education system , including pedagogy, which has always attracted the attention of domestic and foreign teachers-
comparativists (Lashchykhina, V., 2009, 20 p.).

The experience of teachers’ professional training in France shows that it is the French institutions that provide
such an invariant-variable construction of programs that make it possible to acquire fundamental psychological and
pedagogical knowledge together with the experience of pedagogical activity. We would like to draw your attention to
the fact that the professional training of a future teacher in France is aimed at ensuring the motivation about choice of a
teaching profession; formation of his personal qualities with the help of elective courses; integration of consciousness;
globality of thinking; wide awareness; pedagogical skills; training a specialist for solving modern problems.

Based on the analysis of the study of the educators’ training system in Denmark, we came to the conclusion that
there are tendencies in Danish pedagogical education, the application of which can lead to positive changes in the
Ukrainian educational space. In our opinion, such tendencies include the idea of liberalization and humanization of all
components in the teachers’ training system; combination of centralization and decentralization processes; transition
from traditional to competence model of pedagogical education; transition from reproductive to innovative, problem-
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based methods in the system of future specialists’ training in the field of education; bringing pedagogical education
closer to scientific research.

It is important to pick up something useful from the experience of the Federal Republic of Germany, which, like
Ukraine, underwent administrative and territorial changes at the end of the last century. This country has a highly
developed system of higher education in general and pays special attention to the teachers’ training. The most
common degree in Germany is a master's degree (Magister Artium). The master's degree is awarded in arts and
humanities after the same system (exams and diploma paper) as for a diploma, but the details of the procedure
depend on the higher education institution. The specialization is not indicated in the master's certificate, only the
unified "M.A." is given.

The process of teachers' professional training in Germany is developing in accordance with such provisions as:

education is determined to be one of the priority areas of state policy of the EU countries;

pedagogical education in modern conditions takes into account the new social realities associated with the
development of globalization, the expansion of intercultural dialogue, the use of computer technology;

the labor market in the territory of the European countries affects the development of pedagogical education;
there is a need to strengthen connections between institutions of pedagogical education (training in higher
education institutions, advanced training, retraining) (Makhynya, N., 2006, 46-47).

In Germany, considerable attention in the professional training process is paid to the students’' independent work.
In higher education institutions it is customary to practice writing a large number of essays, performing creative tasks,
projects, etc; reports, speaker papers at seminars are a condition of admission to examinations and tests. We reckon
it is expedient to use the main results of the analyzed system of higher education in the professional training of future
masters of elementary education to innovative activities.

The study of the pedagogical education experience of undergraduates in the United Kingdom of Great Britain
deserves attention. We believe that it is appropriate to analyze some programs of pedagogical education for
undergraduates in the UK. Thus, the British master's degree programs in higher education were developed in the
context of the Institute of Learning and Teaching in Higher Education (ILTHE), which in May 2004 was reorganized into
the Higher Education Academy. (HEA) (Belmaz, J. 2010, 304 p.). Unlike master's programs in pedagogical education for
masters of domestic higher education institutions, master's programs in the UK are accredited under the appropriate
name at a particular university. In particular, the master's program of Keele University is called "Training and teaching
in higher education” (term of study - three years, covers three modules of 60 credits each) and provides professional
development of the teaching staff at university. This master's program is based on the premise that teaching in
higher education is a compoud, complex and interesting process. It includes the following components: pedagogical
competence, undergraguates’ knowledge of the learning process in higher education, collegiality, understanding the
context of higher education, reflexive and experimental approaches to teaching, development of professional personal
values, improving the theoretical basis, awareness of scientific teaching and learning. In addition, future masters must
have specific knowledge of the discipline (Belmaz, J., 2010, pp. 87-88).

The second year of study (classroom learning time - 42 hours for each module). The 1st semester - module 2,
dissertation module. The 2nd semester - module 3 "Teaching and training through technology”. The third year of
study - writing research and developtment projects (Belmaz, J. 001, pp. 23-33). The program consists of compulsory
and optional subjects. All magistrates must attend compulsory courses, and electives are selected according to the
field of teaching and personal interest of students at higher education institutions. You must complete 10 elective
courses and complete three modules in order to obtain a master's degree in higher education. If, for some reason,
the undergraduate completes only two modules, the student receives a Postgraduate Diploma, but this is not a
master's degree. After the course completion, undergraduates must have such knowledge and skills as: to make
decisions about teaching in general and individual courses and modules, which are based on knowledge of relevant
theories and models of teaching and learning in higher education institutions; develop and expand its range of teaching
methods; develop ideas about the values of teaching in higher education institutions, which necessarily include the
understanding of the approaches to teaching different students; be involved in constant self-analysis and evaluation of
their activities (Belmaz, J. 2010, 304 p.).

Another program of teacher education in the UK is the Master's program "Teaching and Learning in Higher
Education”, accredited by the Higher Education Academy. The main focus of this program is the idea of preparation
for teaching in high school, which requires both a theoretical basis and practical experience. The main areas of work
that are determined by this magistrates’ training program are:

- development of training programs or separate training modules;

teaching and supporting students in the learning process;

student assessment and audience feedback;

development of an effective environment for teaching and learning;
integration of research activities with teaching;

assessment of continuous professional development.

It should be noted that in order to obtain a master's degree in higher education, you must be involved in all areas
of the program (6 areas), and it is needed only three of them to get a Certificate, and also the sixth one - assessment
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of continuing professional development - is obliging. (The philosophy and process of accreditation. Registration and
accreditation: guidelines.).

Given the analysis of pedagogical education of future magistrates in the UK, we believe that higher education
institutions in Ukraine should introduce research and development programs that would help combine scientific and
research work of students.

The experience of training masters in teacher education in the United States is noteworthy, because there are a
large number of educational institutions, a variety of master's programs and courses there. Masters' training in the
United States is carried out through the revision of traditional teaching forms and methods, improving the conditions
for higher education by individualizing the process of learning, increasing the range of new technological teaching
aids, comprehensive use of non-traditional forms of education. There is a tutoring form in English universities. The
tutor, unlike the teacher, does not teach the subject, but helps the student to make a personal plan and advises
him on this issue throughout the study period. This form originated in the ancient English universities of Oxford and
Cambridge, which has survived to this day, playing a special role in higher education in England, including in the
preparation of masters. (Primary Education in England. A Survey by HM Inspectors of Schools. (1978). 79).

The use of tutoring technology is actual, in connection with the adoption of the Law on Higher Education (2014).
We believe that the mastery of this technology by future masters of elementary education in the professional training
process in higher education institutions will allow them to perform the duties of a tutor in the future.

Conclusions. Thus, our analysis of foreign pedagogical practice of future teachers' professional training made it
possible to identify important ideas for defining the conceptual foundations and individual components of professional
training of future masters in elementary education to innovative activity.

We connect the prospects of further scientific exploration with the substantiation of the professional preparation
system of future masters of elementary education to innovation activity.
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