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OPrAHI3AL|IAHI ®OPMU NMIABULLLEHHSA KBAJ1IDIKALIT BYUTENIB
NOYATKOBMUX LLUKIJ1 Y SAXIAHMUX OBJIACTSX YKPAIHU (70-80-TI PP. XX CT.)

AHoTauia. CtatTa npucesyeHa Npobnemi nNicnaauMniIoMHOI OCBITM BYMTENIB B i iICTOPUYHOMY PO3BUTKY B 3axigHUX 06nacTsax
Ykpainu. 3a3HayeHo, Lo, He3BaXalo4n Ha CKaaHi yMOBM PO3BUTKY YKPAIHCbKOI NeJaroriyHoi OCBITY 32 YMOB BiiHU, akTyanbHUMM
3a/mLIaloTbes NpobnemMmn skicHOT NiAroToBKN (NEPeniaroToBkM) BYATENS NoYaTkoBoi Wwkonu. Came neparoriyHa oceiTa € MiLHUM
dyHOaAMeHTOM, Ha KoMy 6a3ytoTbCs BCi OCBITHI pedopmu, 3okpemMa 1 Hoea ykpaiHcbka Lwikona. Ana YkpaiHn, ska po3BUBAETLCS
B KOHTEKCTi €BPOMENCLKUX OCBITHIX MPOLECIB, akTyasbHOIO € npoGiiemMa BOOCKOHANIEHHS HEmMepepBHOI NeaaroriyHoi OCBiTU
(ocBiTK BNPOJOBX XUTTH). YKpaiHCbka OCBITHS TEOPIS | NpaKT1Ka Mae NEBHUIN OOCBIL PO3BUTKY NICASOUMIOMHOI OCBITW, 30KpeEMa
B 3axigHOMy perioHi Ykpaiim y XX cTopiudi (IBaHO-dpaHKiBCbka, TepHoninbCcbka, YepHiBeupka, JIbBiBCbka, 3akaprarTcbka,
PiBHeHCbKa, BonunHebka obnacti). Taky 6e3nepepBHy nefaroriyHy OCBIiTy BYATENIB NMOYATKOBOI LLKOAM B 3axigHUX obnactsax YkpaiHu
BnpopoBx 70 — 80-x pp. XX cT. 3abe3neyyBany 06nacHi iHCTUTYTW BAOCKOHANEHHS BYMTENIB. PO3BUTOK CUCTEMW MICASANMIOMHOI
ocBiTK 6a3yBaBCSH Ha BIAMNOBIAHIN 3akOHOAABYIM 6a3i. OkpiM TpaguuiiHX GOPM MiABMLLEHHS KBanidikauii (Kypcy niaBULLEHHS
kBanidikauii BUMTENIB NOYATKOBYIX KNACIB), NPaKTUKYBanuM NPOBEAEHHS Pi3HMX NeKUjin, ceMiHapiB, KOHbepeHLil, dakynbTaTuBHI Ta
NPaKTUYHI 3aHATTS, iHAMBIOYyaNbHI Ta rpynoBi KOHCYNbTaLi, iCAUTIN, eKCKYpPCii, OpraHisyBann negaroriyHy npakTuky B HamKpawmx
LLKOJIaX KOXHOi 3 061acTeld, akTMBHO BMKOPUCTOBYBa/IM TEXHIYHI 3ac0bun HaB4yaHHs Ta EOM 3acTocoByBanv posboBi Ta AinoBi irpw,
MOZEestoBaHHS YPOKIB ToLwO. Ll opraHisauiiHa po6oTa 0cob1MBO akTUBI3yBanacs nicns ocBiTHLOI pedopmn 1985 p. Benuky yeary
HaZlaBanu nponaraHai NnepegoBoro neaaroriyHoro A0Csigy, Moro BUBYaauW, NOLUMPIOBAM, LLO CAYryBasio NiABULLEHHIO NPOMECINHOI
MalCTepHOCTI nepjaroris, ixHii caMoocBiTi. [OCi akTyaslbHUM Ta TakuM, WO NOTPeOye OKPeMOoro A0AAaTKOBOrO BUBYEHHS, €,
Hanpuknag, Aocein ABopiBCbKOI cepenHboi LWKonM (oYinbHUK — neparor-Hosatop [. Jloctok) Ta pocsig CepenHbobepesiBcbkoi
cepenHboi WKoM (oYinbHUK — neparor-Hoatop B. BinaBuy) (KociBebkuin paiioH IBaHO-PpaHkiBCbkoi 06nacTi), akuii 3a
[O0CNioKyBaHOrO Nepioay HaykoBLji PO3rnsafany gk BaXIMBY OpraHisauiiHy dGopMmy nicnsaamnioMHOI OCBITU BUUTENIB.

KnioyoBi cnoea: nicnaguniomHa negaroriyHa OCBiTa, MiABMLWEHHS KBanidikauii BYMTENiB, HenepepBHa OCBITA,
camMoOCBiTa, 3axigHi obnacti YkpaiHu, yymuTeni no4yaTkoBOi LIKOSM, NeaarorM-HoBaTopu, NepesoBuin neparoriYyHnin oocBin,
061acHWIA IHCTUTYT YOOCKOHANEHHS BYMTENIB.

ORGANIZATIONAL FORMS OF QUALIFICATION IMPROVEMENT FOR PRIMARY
SCHOOL TEACHERS IN WESTERN REGIONS OF UKRAINE (1970S-1980S)

Abstract. This article addresses the issue of postgraduate education for teachers in its historical development in the
western regions of Ukraine. Despite the challenging conditions for the development of Ukrainian pedagogical education during
wartime, the problems of quality training and retraining for primary school teachers remain relevant. Pedagogical education
is the strong foundation on which all educational reforms, including the New Ukrainian School, are based. For Ukraine,
which is evolving in the context of European educational processes, the issue of continuous pedagogical education (lifelong
learning) is crucial. Ukrainian educational theory and practice have accumulated certain experience in the development
of postgraduate education, particularly in the western region of Ukraine in the 20th century (lvano-Frankivsk, Ternopil,
Chernivtsi, Lviv, Zakarpattia, Rivne, Volyn regions). Continuous pedagogical education for primary school teachers in the
western regions of Ukraine in the 1970s-1980s was provided by regional institutes for teacher improvement. The development
of the postgraduate education system was based on relevant legislation. In addition to traditional forms of qualification
improvement (courses for primary school teachers), various lectures, seminars, conferences, elective and practical classes,
individual and group consultations, exams, excursions, and organizing teaching practice in the best schools in each region
were conducted. Technical teaching aids and computers were actively used, along with role-playing and business games,
lesson simulations, and more. This organizational work was particularly intensified after the educational reform in 1985.
Special attention was given to the promotion of advanced pedagogical experience, which was studied, disseminated, and
contributed to the professional development and self-education of teachers. Still relevant and requiring separate additional
research is, for example, the experience of Yavoriv Secondary School (headed by the pedagogical innovator P. Losyuk) and
the experience of Serednoberezhivska Secondary School (headed by the pedagogical innovator V. Bilavych) in the Kosiv
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district of Ivano-Frankivsk region, which researchers during the studied period considered as an important organizational
form of postgraduate education for teachers.

Keywords: postgraduate pedagogical education, teacher qualification improvement, lifelong learning, self-education, western
regions of Ukraine, primary school teachers, pedagogical innovators, advanced pedagogical experience, regional institute for
teacher improvement.

INTRODUCTION

The problem formulation. The Ukrainian system of pedagogical education is currently developing under challenging
conditions, including the full-scale invasion by Russia on February 24, 2022. Despite these difficult circumstances, the
issues of quality training and retraining for primary school teachers remain relevant. Pedagogical education serves as
a strong foundation upon which all educational reforms, including the New Ukrainian School, are based. The Ukrainian
system of pedagogical education is evolving in the context of European educational processes. For Ukraine, the issue of
improving continuous pedagogical education (lifelong learning) is also significant.

According to some scholars (M. Bratko, L. Khoruzha, and others), the modern university can serve as a model
for lifelong pedagogical education. These authors focus on the advantages of introducing this model, which include
diversifying pedagogical training, expanding the competence field of pedagogical knowledge and skills, creating a
dynamic educational environment, and motivating higher education graduates to self-organize in the process of building
their own professional development trajectory.

Open education today is aimed at building lifelong learning and creating a bridge between formal and informal
education (Lokshyna, 2018).

In light of these developments, the issue of self-education for primary school teachers becomes increasingly relevant.
Ukrainian primary schools have always felt the need for experienced and highly qualified teachers, whose professional
level should constantly improve in the course of their pedagogical activities. The problem of forming professional
competence for teachers within the framework of continuous education (in this case, postgraduate pedagogical
education) is driven not only by the necessity of systematically enhancing the professional level of primary school
teachers in the face of growing knowledge, the “aging” of existing professional-methodical tools, the development of
new education technologies, digitalization, and more, but also by the goal set by the New Ukrainian School for domestic
educators, which is to shape highly professional, socially responsible teachers capable of making optimal decisions for
their students.

Analysis of recent research and publications. Despite the fact that issues related to researching the history, theory,
and practice of postgraduate education development in the western region of Ukraine in the 20th century were at the
center of attention for a number of researchers (such as D. Hertsyuk, V. Hommonay, T. Zavhorodnia, B. Stuparyk, and
other authors who analyzed historical aspects of pedagogical education development; N. Basarab, O. Havrylchuk, V.
Hladush, O. Kapchenko, S. Krysiuk, N. Matveieva, A. Nahirnyak, V. Prymakova, V. Russol, R. Skulsky, I. Strazhnikova,
and other researchers who examined various aspects of the theory and methodology of postgraduate education
development in the second half of the 20th century), there are still specific questions that require further examination
and additional analysis.

THE AIM AND RESEARCH TASKS

The aim of the article is to analyze specific organizational forms of professional development for primary school teachers
in the western regions of Ukraine during the 1970s and 1980s.

RESEARCH METHODS.

Research Methods: the article employs various research methods, including: general Scientific Methods: These are
used to analyze the legal framework related to the development of postgraduate pedagogical education in Ukraine during
the second half of the 20th century; historical-pedagogical literature analysis: this method is employed to examine the
trends in the development of postgraduate pedagogical education in the western regions of Ukraine. It is used to identify
organizational forms for the professional development of primary school teachers and characterize advanced pedagogical
experience during the 1970s and 1980s; search and bibliographic method: this method is utilized to systematically organize
and classify the sources used in the research.

These research methods are applied to achieve the goal of analyzing the specific organizational forms of professional
development for primary school teachers in the specified time period and region.

RESEARCH RESULTS

The concept of postgraduate pedagogical education is complex and multifaceted. Scholars like V. Prymakova, L.
Khoruzha, and L. Pukhovska approach it from various perspectives, including the socio-philosophical, institutional, and
procedural dimensions. In historical retrospect, researcher V. Prymakova defines its content as “a purposeful activity of
educational institutions or a certified specialist determined by the specific tasks, content of primary and postgraduate
pedagogical education, and the peculiarities of the professional activities of primary school teachers, resulting in their
professionalization”.

Professionalization, according to V. Prymakova, is considered “as a process and the expected outcome of
postgraduate education for teachers, encompassing periods of professional formation and development of educators”.
Terms such as “professionalism”, “professional competence”, “pedagogical mastery”, “subject development”,
“professional development”, are seen as closely related in meaning.

Esteemed scholars like T. Havrylenko, V. Hladush, T. Zavhorodnia, S. Krysiuk, V. Prymakova, H. Pustovit, R. Skulsky,
V. Sukhomlynsky, and others rightly believe that not only basic pedagogical education but also continuous self-education,
self-development, self-improvement, and postgraduate education are crucial for shaping the personality of a teacher.
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Among the key sources of information in the self-education of primary school teachers, researcher N. Basarab
identifies various sources, such as books (scientific, scientific-methodical, methodical, literary, and other literature),
professional periodicals (newspapers, journals), the internet, television, video and audio information, seminars,
roundtables, conferences, master classes, qualification enhancement courses, excursions, theaters, exhibitions,
museums, concerts, events for exchanging experiences, various courses, and trips.

During the 1970s-1980s in the western regions of Ukraine, continuous pedagogical education for primary school
teachers was provided by Regional Institutes for Teacher Improvement (RITI). These institutes had a rich history and
educational traditions in the field of preparing and retraining pedagogical staff, contributing to the development of
educational practices.

The development of postgraduate pedagogical education in Ukraine during the 1970s and 1980s was grounded in
the relevant legal framework. For example, on June 28, 1974, the Ukrainian SSR adopted the “Law on Public Education”,
which included provisions related to the improvement of qualifications for pedagogical workers. This law mentioned
various organizational forms for the improvement of qualifications for teachers, including higher educational institutions,
institutes for teacher improvement, and institutes for qualification enhancement. These institutions played a significant
role in enhancing the professional skills and qualifications of primary school teachers. This legal framework provided the
basis for organizing and implementing postgraduate pedagogical education (Stynska, Prokopiv, Vasilishyn, 2023).

Taking the example of the Lviv Regional Institute for Teacher Improvement (LRITI), we can trace how the enhancement
of qualifications for primary school teachers was carried out in the 1970s and 1980s. The Lviv Regional Institute for
Teacher Improvement played a leading role in improving the professional mastery and qualifications of primary school
teachers through a specific form, namely, training courses. The institute's staff had a wide range of responsibilities
that expanded with each passing year. These responsibilities included conducting district parents’ meetings, district
teacher conferences, seminars, meetings, attending lessons, developing methodical recommendations, creating
dictation texts, and control works, conducting them in schools, studying the organization of program material revision,
extracurricular activities, the state of production practice, and socially useful work. They were also responsible for the
state of education and upbringing in educational institutions, selecting exhibits for regional and republican pedagogical
exhibitions, preparing materials for the regional council, studying advanced pedagogical experience, preparing materials
for various publications, conducting courses, organizing and conducting Olympiads, pedagogical readings, competitions,
participating in political clubs, preparing political information, writing speeches for officials, participating in final sessions
of political clubs, district council sessions, and many other activities, often unrelated to pedagogy (Lvivskyi oblasnyi
instytut pisliadyplomnoipedahohichnoi osvity). These efforts were aimed at enhancing the professional competence and
expertise of primary school teachers during that period.

During the 1980s, despite the complex socio-political processes in Ukraine, which had an impact on the education
system, this period was characterized as both challenging and productive for the field of postgraduate education for
primary school teachers. In addition to traditional forms of professional development for educators, various other
methods and approaches were implemented to enhance the qualifications of primary school teachers.

The period witnessed the use of different pedagogical activities, including lectures, seminars, conferences, optional
and practical classes, individual and group consultations, examinations, excursions, and the organization of pedagogical
practice in the best schools in the region. Additionally, there was a strong emphasis on utilizing technical teaching
aids and computer-assisted learning to enhance the engagement of course participants. Role-playing games, modeling
lessons, and other interactive teaching methods were also utilized.

For example, in the Ternopil Regional Institute for Teacher Improvement (TRITI), they engaged 206 lecturers,
including the best instructors from four higher education institutions in Ternopil, Ivano-Frankivsk, Lviv, and Kyiv. The
quality of the lecturers’ staff was diverse, consisting of doctors of science (2.9%), candidates of science (53.9%), and
school and education authorities’ employees (42.2%). This diverse team of lecturers contributed to the effectiveness
and quality of the training courses (Ternopilskyi oblasnyi komunalnyi instytut pisliadyplomnoi pedahohichnoi osvity).

Despite the challenges and political context of the time, efforts to enhance the qualifications and professionalism
of primary school teachers continued to evolve and adapt to the changing educational landscape. The use of various
teaching methods and the collaboration with experts from different institutions contributed to the overall success of
postgraduate pedagogical education during this period.

During the 1980s, the system of postgraduate pedagogical education in Ukraine developed effective forms of the
educational process. This organizational work became particularly active following the educational reform in 1985, one
of the key tasks of which was to improve the qualifications of teaching staff. Therefore, educational institutions directed
their efforts toward enhancing the organizational structure, the content of methodological work, finding efficient methods
of organizing in-service training, working with young educators, ensuring psychological transformations in teachers’
activities under the conditions of school reform, and promoting and implementing advanced pedagogical methods, and
more.

The innovative concept of the pedagogue and innovator M. Guzik (1988) gained followers throughout Ukraine, notably
in Kivertsi Comprehensive School in the Volyn region. They adapted and implemented the conceptual foundations of the
teacher-innovator to function in educational institutions under various educational and pedagogical conditions (Lisova,
2012, p. 15—16). Beginning their work based on M. Guzik's concept, teachers underwent training at the Author's School
of M. Guzik within the Yuzhnenska City Council of the Odesa District in the Odesa Region (Lisova, 2012, p. 15-16).

The research period was productive in terms of studying and popularizing advanced educational practices in two
schools located in the Carpathian region, specifically in Kosivshchyna. One of them was the Yavoriv Secondary School,
which was led for over 45 years by Petro Losiuk (1936—-2020). He was a renowned expert in the field of management
and the upbringing of young students through the means of traditional arts, a pedagogical practitioner, a member-
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correspondent of the National Academy of Educational Sciences of Ukraine (elected on March 30, 1994), a candidate
of pedagogical sciences, a People's Teacher of Ukraine, and an Honored Teacher of the Ukrainian SSR. Petro Losiuk
developed the organizational and pedagogical foundations of the Hutsul school's activities, implemented a system of
labor, aesthetic, and intellectual upbringing of children based on the decorative and applied arts of the Hutsul region,
theoretically justified and experimentally confirmed the pedagogical feasibility of combining art and manual labor in
schools in areas where traditional folk crafts are developed. He also developed a methodology for using the region's
ethnographic component (in the Hutsul region — Hutsul studies) as a means of moral and national-patriotic education
for children and youth. Moreover, he devised and successfully implemented a didactic system that combined vocational
training with the professional preparation of senior high school students in a single rural school for mountainous areas.
He established a “School of Talents” by introducing his original methodology for developing the inclinations and talents
of schoolchildren, which is now applied not only in rural schools of the Hutsul region but also in various schools across
the Carpathian region and, in part, throughout schools in Ukraine (National Academy of Educational Sciences of Ukraine,
2020).

In the Pedagogical Dictionary edited by the active member of the National Academy of Educational Sciences of
Ukraine, M. Yarmachenko (Kyiv, 2001), it is mentioned: “Bilavych Vasyl Ivanovych (1941-1989) — a Ukrainian educational
innovator of the 1970s. He worked as a math teacher, deputy head (1964-1972), and the school principal (1972—-1989)
at the Serednoberezhivska School in the Ivano-Frankivsk region. The foundation of education and upbringing at this
school was based on the concept of the decisive role of combining learning with the real productive work of students
in shaping their personalities, which yielded brilliant results. Delegations from pedagogical teams from many republics
of the former USSR studied the school's experience. V. Bilavych published ten works about the experience of the
Serednoberezhivska school. He was a delegate to the Teacher's Congress of Ukraine (1987) and other educational
forums” (Pedagogical Dictionary, 2001, p. 55).

By the early 1980s, Vasyl Bilavych's innovative concept was spreading, and it was named “Variant of V. Bilavych” in
the educational program of the central Ukrainian television channel. In 1985, an educational and production complex was
established at the school, including carpentry, turning, transportation, and livestock workshops, along with a research
section. Starting from 1987, the livestock workshop fully supplied the school cafeteria with meat and dairy products,
with surplus products being sold to the state. The innovative pedagogical system recognized the school's educational
and production facilities not only as a source of food but also as a biological laboratory and a school for economic
knowledge, where future farmers were trained (Bilavych, 1989). Vasyl Bilavych's original concept of combining education
with productive labor, comprehensive student development, preparation of graduates for life, priority development of
rural schools, students acquiring professions within the school, and payment for student work, remains particularly
relevant today.

The experience of these educational innovators gained prominence through the activities of the Ministry of Education
of the Ukrainian SSR, the Institute of Pedagogy, the Central Institute for Teacher Improvement, which, according to
the Minister of Education’s order No. 55 of March 28, 1979, regarding the “Creation of the Central Index of Advanced
Pedagogical Experience of the Ukrainian SSR”, created such an index and issued corresponding directives and
instructional materials to regional teacher improvement institutes. The principles of the mastery of teachers-innovators of
the Ukrainian SSR were described, and the results of the creative implementation of the achievements of contemporary
pedagogical science were presented. For instance, a resolution of the Ministry of Education of the Ukrainian SSR
dated March 28, 1984, approved the experience of the pedagogical team of the Serednoberezhivska school regarding
the organization of productive student labor and included it in the Central Index of Advanced Pedagogical Experience
(Bilavych, 2015, p. 419-420).

CONCLUSION AND PROSPECTS FOR FURTHER RESEARCH

Despite the challenging conditions for the development of Ukrainian pedagogical education during wartime, the
problems of quality training and retraining for primary school teachers remain relevant. Pedagogical education is the
strong foundation on which all educational reforms, including the New Ukrainian School, are based. For Ukraine, which
is evolving in the context of European educational processes, the issue of continuous pedagogical education (lifelong
learning) is crucial. Ukrainian educational theory and practice have accumulated certain experience in the development
of postgraduate education, particularly in the western region of Ukraine in the 20th century (lvano-Frankivsk, Ternopil,
Chernivtsi, Lviv, Zakarpattia, Rivne, Volyn regions). Continuous pedagogical education for primary school teachers in
the western regions of Ukraine in the 1970s-1980s was provided by regional institutes for teacher improvement. The
development of the postgraduate education system was based on relevant legislation. In addition to traditional forms
of qualification improvement (courses for primary school teachers), various lectures, seminars, conferences, elective
and practical classes, individual and group consultations, exams, excursions, and organizing teaching practice in the
best schools in each region were conducted. Technical teaching aids and computers were actively used, along with
role-playing and business games, lesson simulations, and more. This organizational work was particularly intensified
after the educational reform in 1985. Special attention was given to the promotion of advanced pedagogical experience,
which was studied, disseminated, and contributed to the professional development and self-education of teachers. Still
relevant and requiring separate additional research is, for example, the experience of Yavoriv Secondary School (headed
by the pedagogical innovator P. Losyuk) and the experience of Serednoberezhivska Secondary School (headed by the
pedagogical innovator V. Bilavych) in the Kosiv district of lvano-Frankivsk region, which researchers during the studied
period considered as an important organizational form of postgraduate education for teachers.
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